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Introduction
An institution of higher education is a community dedicated to the pursuit anddissemination of knowledge, to the study and clarification of values, and to theadvancement of the society it serves. To support these goals, institutions ofhigher education within the Middle States region joined together in 1919 to formthe Commission on Institutions of Higher Education of the Middle StatesAssociation of Colleges and Secondary Schools, a professional associationdevoted to educational improvement through accreditation. Today’s successororganization for higher education accreditation is the Middle States Commissionon Higher Education.Accreditation is the means of self-regulation and peer review adopted by theeducational community. The accrediting process is intended to strengthen andsustain the quality and integrity of higher education, making it worthy of publicconfidence and minimizing the scope of external control. The extent to whicheach educational institution accepts and fulfills the responsibilities inherent in the process is a measure of its concern for freedom and quality in highereducation and its commitment to striving for and achieving excellence in its endeavors.Middle States’ accreditation is an expression of confidence in an institution’smission and goals, its performance, and its resources. Based upon the results ofinstitutional review by peers and colleagues assigned by the Commission,accreditation attests to the judgment of the Commission on Higher Educationthat an institution has met the following criteria:! that it has a mission appropriate to higher education;! that it is guided by well-defined and appropriate goals, including goals for student learning;! that it has established conditions and procedures under which its missionand goals can be realized;! that it assesses both institutional effectiveness and student learningoutcomes, and uses the results for improvement;! that it is accomplishing its mission and goals substantially;! that it is organized, staffed, and supported so that it can be expected to continue to accomplish its mission and goals; and! that it meets the Requirements of Affiliation and accreditation standards of the Middle States Commission on Higher Education.
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Membership in the Middle States Association follows a period of candidacylasting up to five years. The Middle States Commission on Higher Educationreviews institutions periodically through either on-site evaluation or otherreports. Accreditation is continued only as a result of periodic reviews andevaluations through assessments of institutional achievements.Characteristics of Excellence is designed as a guide for those institutionsconsidering application for membership, those accepted as candidateinstitutions, and those accredited institutions engaged in self-review and peerevaluation. In their self-review processes, institutions demonstrate how theymeet these accreditation standards within the context of their own institutionalmission and goals. No assurance is given or implied that every accreditedinstitution manifests these characteristics and meets these standards in equalproportion. Accredited institutions are expected to demonstrate these standardsin substantial measure, to conduct their activities in a manner consistent with the standards, and to engage in ongoing processes of self-review and improvement.Characteristics of Excellence 2002Among the principles that guided the development of these standards, three areparticularly noteworthy. First, these standards place an emphasis on institutional assessment and assessment of student learning. Second, the standardsacknowledge the diversity of educational delivery systems that enableinstitutions to meet accreditation standards. And third, in order to achieveappropriate specificity, the standards are clearly defined and illustrated,including examples of evidence that could substantiate an institution’sachievement of the standards.The emphasis on institutional and student learning assessment follows naturallyfrom the Commission’s long-standing commitment to outcomes assessment,as evidenced historically through its publications, workshops, and trainingprograms. Nonetheless, the Commission is aware of the institutional effort andcultural change that the relative emphasis on assessment may require. The Commission on Higher Education acknowledges that in order to meet thesestandards, institutions will be called upon to commit resources to the tasks ofresearch and analysis, particularly as related to the assessment and improvement of teaching and learning. These standards affirm that the individual mission and goals of each institutionremain the context within which these accreditation standards are appliedduring self-study and evaluation. The standards emphasize functions rather than specific structures, recognizing that there are many different models foreducational and operational excellence.The particular way in which a standard is evidenced may vary, consistent withdifferences in institutional mission and purpose. In addition, some standards(particularly 12: General Education and 13: Related Educational Activities) maynot apply fully or at all to some institutions. The standard on General Education,for example, might not be especially relevant for an institution that only offersgraduate degree programs. Similarly, the “Related Educational Activities”
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contained in Standard 13 are to be addressed only as they relate to individualinstitutions.Although Characteristics of Excellence incorporates 14 individual standards, thesestandards should be viewed as an interrelated whole. The order is not intendedto suggest relative importance or priority. The first seven standards addressInstitutional Context, and the second seven focus on Educational Effectiveness.Consistent with the intended emphasis on assessment, each of these two sections concludes with a related assessment standard (Standard 7: InstitutionalAssessment and Standard 14: Assessment of Student Learning). Theeffectiveness of an institution rests upon the contribution that each of theinstitution’s programs and services makes toward achieving the goals of theinstitution as a whole. Standards 7 and 14 build upon the preceding standards,each of which includes periodic assessment of effectiveness or student learningas one of its fundamental elements. Format and ApplicationTo achieve clarity of presentation, the following format has been used for the 14 standards for accreditation:StandardThe individual standard is expressed in one or two sentences. The standard isfollowed by narrative text, under the heading “Context,” that addresses the topic of the standard, its context and values; provides guidance and definition; andbuilds a bridge to the Fundamental Elements. The narrative is not considered tobe part of the actual standard.Fundamental ElementsThe Fundamental Elements are an explication of the standard, and, as such, theyspecify the particular characteristics or qualities that together constitute,comprise, and encompass the standard. Institutions and evaluators will use these elements, within the context of institutional mission, to demonstrate ordetermine compliance with the standard. Institutions will utilize theFundamental Elements, along with the Standards, as a guide to their self-studyprocesses.The Fundamental Elements specified for each standard have an inherentrelationship to each other, and collectively these elements constitute compliance.In light of this, neither the institution nor evaluators should use the Fundamental Elements as a simple checklist. Both the institution and evaluators must consider the totality that is created by these elements and any other relevant institutionalinformation or analysis. Where an institution does not demonstrate evidence of a particular Fundamental Element, the institution may demonstrate throughalternative information and analysis that it meets the standard.
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Optional Analysis and EvidenceMuch of the evidence or analysis an institution will present to demonstrate thatit meets the accreditation standards is clear and inherent within the Fundamental Elements themselves.  Optional Analysis and Evidence, the final section of eachstandard, provides additional examples of documentation and analyses thatmight be carried out by an institution, relative to the particular accreditationstandard.  Each institution will determine whether its self-study processes and report maybe strengthened by incorporating some of these analyses and resources.  The listis not comprehensive but is provided for use, as deemed appropriate, by theinstitution. It is not intended for independent utilization by the evaluation team,and institutions are not required to provide the information listed.  Institutionsshould make reasonable choices regarding representative, useful sampling ofevidence in any suggested category.Relevant to each standard and its fundamental elements, institutions areencouraged to incorporate other types of assessment and analysis particular totheir mission, goals, programs, and structures, including assessment documentsprepared for other accrediting or regulatory agencies. 
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Interpreting andApplying the Standards
Judgment is important in applying Characteristics of Excellence in Higher Education. Although the 2002 revision was formatted so that each Standard is followed byseparate sections for “Context,” “Fundamental Elements,” and “OptionalAnalysis and Evidence,” institutions and teams should remember to consider the spirit of the institution and the spirit of the accreditation standards as a whole,rather than applying these specific statements and “fundamental elements”piecemeal.Institutions that elect the “selected topics” type of self-study demonstratecompliance with those standards or parts of standards not included in theSelected Topics self-study report through a separate review of documents priorto the team visit.  Careful coordination is necessary to ensure that compliance isdemonstrated either in the self study and visit, or in the documents reviewed inadvance. (Please see Self-Study: Creating a Useful Process and Report for anexplanation of the self-study models.)If an institution has elected to organize its self-study process and reportaccording to topics that it finds are most useful, rather than tracking the order ofthe accreditation standards, the team may choose to follow that organization inoffering suggestions for improvement in the team report and may determinecompliance with accreditation standards by using information diffusedthroughout the self-study document.  Whatever the type and organization of the self-study, compliance with eachstandard and with the standards as a whole will require interpretation byevaluators.  For example:1.  Mission: Each standard should be interpreted and applied in the context ofthe institution’s mission and situation.2.   Integrated Whole vs. Checklist: Evaluators must consider the totality created by the fundamental elements and any other relevant institutional information oranalysis. Fundamental elements and contextual statements should not be applied separately as checklists.  3.   “Context” Sections: Not all parts of every statement in the Context sectionswill apply to every institution.4.   All Evidence: Information gathered during team visits may be used tosupplement or contradict information included in the self-study.5.  Common Sense: Are the team’s conclusions consistent with each other, withthe self-study, and with information gathered during the visit?  Does its reportreflect understanding of this particular institution and its goals?
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Standards at a Glance
Institutional Context
Standard 1: Mission and GoalsThe institution’s mission clearly defines its purpose within the context of higher education and indicates who the institution serves and what it intends to accomplish. The institution’s stated goals, consistent with the aspirations andexpectations of higher education, clearly specify how the institution will fulfill its mission. The mission and goals are developed and recognized by the institutionwith the participation of its members and its governing body and are used to develop and shape its programs and practices and to evaluate its effectiveness.
Standard 2: Planning, Resource Allocation, and Institutional RenewalAn institution conducts ongoing planning and resource allocation based on itsmission and goals, develops objectives to achieve them, and utilizes the results of its assessment activities for institutional renewal. Implementation andsubsequent evaluation of the success of the strategic plan and resource allocation support the development and change necessary to improve and to maintaininstitutional quality.
Standard 3: Institutional ResourcesThe human, financial, technical, facilities, and other resources necessary toachieve an institution’s mission and goals are available and accessible. In thecontext of the institution’s mission, the effective and efficient uses of theinstitution’s resources are analyzed as part of ongoing outcomes assessment.
Standard 4: Leadership and GovernanceThe institution’s system of governance clearly defines the roles of institutionalconstituencies in policy development and decision-making. The governancestructure includes an active governing body with sufficient autonomy to assureinstitutional integrity and to fulfill its responsibilities of policy and resourcedevelopment, consistent with the mission of the institution.
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Standard 5: AdministrationThe institution’s administrative structure and services facilitate learning andresearch/scholarship, foster quality improvement, and support the institution’sorganization and governance.
Standard 6: IntegrityIn the conduct of its programs and activities involving the public and theconstituencies it serves, the institution demonstrates adherence to ethicalstandards and its own stated policies, providing support for academic andintellectual freedom.
Standard 7: Institutional AssessmentThe institution has developed and implemented an assessment process thatevaluates its overall effectiveness in achieving its mission and goals and itscompliance with accreditation standards.
Educational Effectiveness
Standard 8: Student Admissions and RetentionThe institution seeks to admit students whose interests, goals, and abilities arecongruent with its mission and seeks to retain them through the pursuit of thestudents’ educational goals.
Standard 9: Student Support ServicesThe institution provides student support services reasonably necessary to enableeach student to achieve the institution’s goals for students.
Standard 10: FacultyThe institution’s instructional, research, and service programs are devised,developed, monitored, and supported by qualified professionals.
Standard 11: Educational OfferingsThe institution’s educational offerings display academic content, rigor, andcoherence appropriate to its higher education mission. The institution identifiesstudent learning goals and objectives, including knowledge and skills, for itseducational offerings. 
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Standard 12: General EducationThe institution’s curricula are designed so that students acquire and demonstrate college-level proficiency in general education and essential skills, including atleast oral and written communication, scientific and quantitative reasoning,critical analysis and reasoning, and technological competency.
Standard 13: Related Educational ActivitiesThe institution’s programs or activities that are characterized by particularcontent, focus, location, mode of delivery, or sponsorship meet appropriatestandards.
Standard 14: Assessment of Student LearningAssessment of student learning demonstrates that, at graduation, or otherappropriate points, the institution’s students have knowledge, skills, andcompetencies consistent with institutional and appropriate higher educationgoals.
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Requirements of Affiliation
To be eligible for Candidacy status, Initial Accreditation or Reaffirmation ofAccreditation, an institution must demonstrate that it meets or continues to meet the following Requirements of Affiliation of the Commission on HigherEducation. (All terminology is used as defined within the accreditationstandards.)  Once eligibility is established, institutions then must demonstratethat they meet the standards for accreditation.  1. The institution awards postsecondary degrees. Institutions that offer onlypostsecondary certificates, diplomas, or licenses are not eligible for accreditationby the Middle States Commission on Higher Education.2. The institution is able to provide written documentation that it is authorized to operate as an educational institution and award postsecondary degrees by anappropriate governmental organization within the Middle States region(Delaware, the District of Columbia, Maryland, New Jersey, New York,Pennsylvania, Puerto Rico, and the U.S. Virgin Islands), as well as by otheragencies as required by each of the jurisdictions or regions in which it operates.It should be noted that:! Authorization to operate as a corporation is different from, and does notnecessarily guarantee, authorization to offer postsecondary degrees. Thelatter is required for MSCHE accreditation.
! Government licensure requirements often differ significantly fromCommission accreditation standards, and government licensure does notguarantee that an institution meets Commission standards.
3. The institution is operational, with students actively pursuing its degreeprograms. It will graduate at least one class before the evaluation team visit forinitial accreditation takes place (Step 7 of the initial accreditation process), unless the institution can demonstrate to the satisfaction of the Commission that thelack of graduates does not compromise its ability to demonstrate appropriatelearning outcomes.4. The institution's representatives are able to communicate with theCommission in English, both orally and in writing.5. The institution complies with all applicable government (usually Federal andstate) policies, regulations, and requirements.6. The institution complies with applicable Commission interregional andinter-institutional policies, such as Separately Accreditable Institutions,Interregionally Operating Institutions, and Related Entities. These policies can beviewed on the Commission website, www.msche.org. 
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7. Institutional planning integrates plans for academic, personnel, informationresources and technologies, learning resources, and financial development.8. The institution has documented financial resources, funding base, and plansfor financial development adequate to support its educational purposes andprograms and to assure financial stability. The institution devotes a sufficientportion of its income to the support of its educational purposes and programs.9. The institution's governing body is responsible for the quality and integrity ofthe institution and for ensuring that the institution's mission is being carried out.It is prepared to declare, in writing, that the institution will make freely available to the Commission accurate, fair, and complete information on all aspects of theinstitution and its operations.10. The institution has a core of faculty with sufficient responsibility to theinstitution to assure the continuity and coherence of the institution's programs. 
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Standards for AccreditationInstitutional Context
Standard 1Mission and Goals
The institution’s mission clearly defines its purpose within the contextof higher education and indicates whom the institution serves and what it intends to accomplish. The institution’s stated goals, consistent withthe aspirations and expectations of higher education, clearly specifyhow the institution will fulfill its mission. The mission and goals aredeveloped and recognized by the institution with the participation of its members and its governing body and are utilized to develop andshape its programs and practices and to evaluate its effectiveness.
ContextThe mission, developed by broad representation from all sectors of theinstitution and formally ratified by its primary governing body, defines theinstitution, delineates the scope of the institution, explains the institution’scharacter and individuality, and articulates values as appropriate. Theinstitution’s basic purposes and characteristics, such as research or communityservice, should be addressed within the statement of mission.  The mission maybe accompanied by related statements, such as a statement of institutionalphilosophy.In addition to the mission, an effective institution has clearly articulated writtenstatements of key institutional goals, which may be expressed within a statement of institutional vision or a separate document. Although institutions may usedifferent terminology, the Commission on Higher Education interprets goals to define an endpoint or characteristic that might describe the institution. Institutional goals: " stem from the institution’s mission; " are developed with the involvement of the institution’s community; " are based on a review of existing goals and an analysis of internal andexternal forces affecting the institution; and 
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" provide a framework for ongoing institutional development andself-evaluation.Institutional goals are ideally expressed as outcomes: how the institution, itsconstituents and members, and the community it is committed to serving, will be different as a result of its initiatives and undertakings. Educational goals shouldbe stated in terms of the outcomes they seek to achieve (e.g., the academic andpersonal changes and/or competencies the institution seeks to foster in itsstudents). Institutional goals are also best expressed in observable terms toensure that they are capable of being evaluated through institutional assessment(see Standard 7: Institutional Assessment). Goals should be sufficiently flexiblefor the institution to be able to respond to internal and external opportunitiesand changes, including emerging academic disciplines, changes withindisciplines, and the use of new instructional methods and technologies.As stated in Standard 2, the institutional objectives or strategies are activities,initiatives, or undertakings that institutions might conduct in order to achieve agoal. The Commission expects that institutions will define the goal (the broaderend point), as well as the objectives or strategies (the path to achieve the goal). While an institution is expected to aspire to excellence, it also is expected tooperate within realistic goals reflective of its mission and its financial, human,and physical resources. Moreover, mission and goals are most effective whenthey are part of an institution-wide effort to improve and integrate the activitiesand operations of all elements and aspects of the institution. As an institutioncontinually evaluates itself and improves, it should continue to review itsmission and keep it current.Fundamental Elements of Mission and GoalsAn accredited institution is expected to possess or demonstrate the followingattributes or activities:" clearly defined mission and goals that:
# guide faculty, administration, staff and governing bodies in makingdecisions related to planning, resource allocation, program andcurriculum development, and definition of program outcomes;
# include support of scholarly and creative activity, at levels and of thekinds appropriate to the institution’s purposes and character;
# are developed through collaborative participation by those whofacilitate or are otherwise responsible for institutional improvementand developments;
# are periodically evaluated and formally approved; 
# are publicized and widely known by the institution’s members;" mission and goals that relate to external as well as internal contexts andconstituencies;" institutional goals that are consistent with mission; and
2
" goals that focus on student learning, other outcomes, and institutionalimprovement.Institutions and evaluators must consider the totality that is created by thefundamental elements and any other relevant institutional information oranalysis. Fundamental elements and contextual statements should not be applied separately as checklists. Where an institution does not possess or demonstrateevidence of a particular Fundamental Element, the institution may demonstratethrough alternative information and analysis that it meets the standard. Optional Analysis and EvidenceIn addition to the evidence inherent within or necessary to document thefundamental elements above, the following, although not required, may facilitate the institution’s own analysis relative to this accreditation standard:" evidence of written public statements to faculty, students, and otherconstituencies on the chief executive’s vision for the institution; " analysis of how institutional goals are applied at different levels withinthe institution and how the implementation of goals is coordinated;" analysis of the processes used to develop goals and for the periodicreview of mission and goals; or" review of policies and processes used to disseminate mission and goals to new faculty, staff, students and members of the governing body andefforts intended to maintain awareness and commitment to that missionamong continuing members of these groups.
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Standard 2Planning, Resource Allocation, andInstitutional Renewal
An institution conducts ongoing planning and resource allocation based on its mission and goals, develops objectives to achieve them, andutilizes the results of its assessment activities for institutional renewal.Implementation and subsequent evaluation of the success of thestrategic plan and resource allocation support the development andchange necessary to improve and to maintain institutional quality.
ContextThe willingness to seek improved approaches, determine the efficacy ofsomething previously untried, test hypotheses, and resist complacency is a signof institutional vigor. An accredited institution uses the results of planning andassessment to maintain, support, and improve its programs and services.An effective institution is one in which growth, development, and change are the result of a thoughtful and rational process of self-examination and planning, and one in which such a process is an inherent part of ongoing activities. The natureand quality of planning are among the basic indicators of institutional strength.At its best, institutional planning stimulates imaginative and creative proposalsand approaches for strengthening the institution.All institutions face the continuous challenge of finding a balance among its own goals, the expectations of governments and other organizations to whom theyare accountable, and available financial and other resources. At the same timethat an institution strives to meet its stated purposes, it must remain flexibleenough to respond to the dynamic environment in which it exists. Adequateplanning processes, coupled with strategic thinking and clear missionstatements, allow an institution to continue to meet its purposes whilesupporting the opportunity for change and renewal.Institutional planning is a disciplined, coordinated, systematic, and sustainedeffort to achieve the institution’s mission and goals through decisions andactions that shape and guide what the institution is, what it does, and why itdoes it, with a focus on the future. The planning process helps an institution to manage efficiently, maintain fiscal control, improve services and processes,and allocate resources effectively (i.e., assign the right resource to a particularproject, ensure full utilization of the resource, and prioritize projects to eliminateconflicts on the use of resources).
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The starting point for institutional planning, as discussed under Standard 1(Mission and Goals), is the development of clearly articulated written statements of its key institutional goals, expressed in observable terms.  As they developgoals, institutions should consider both internal and external forces affecting theinstitution, perhaps including trends and projections for enrollment, resourcesand funding, employer expectations, inflationary or recessionary pressures, andcompetition for faculty and students, among other factors.The next step of institutional planning is the planning and implementation ofintentionally designed objectives or strategies—programs, services, andinitiatives—to achieve the mission and goals. While goals represent theinstitution’s intended destination, objectives or strategies articulate the path tothat destination; they are the steps or activities that lead to the achievement ofinstitutional goals. An institution might, for example, have a goal of providingmodern educational facilities for its students, and it will achieve this goalthrough several objectives or strategies, including completing a capital campaign and updating its facilities master plan. Another institution might have a goal ofgraduating a high proportion of the students it admits, and it might plan toachieve this goal through a number of objectives or strategies, includingdeveloping a first-year experience program and making academic advising more responsive to student needs.  As with goals (see Standard 1: Mission and Goals),objectives or strategies are ideally expressed as observable outcomes and aresufficiently flexible for the institution to be able to respond to opportunities andchanges.Appropriate interrelationships among institutional, operational, and unit-levelgoals should be evident. Some goals may be shared across units, and someinstitutional goals may be syntheses of unit-level goals.When developing goals and objectives at the institutional and unit-levels, quality is more important than quantity. A few well-conceived goals that addressidentified priorities will engage, unite, and inspire the institutional community,while a long “laundry list” of goals may cause the institutional community tolose focus and diffuse its energies. Likewise, the institution should be careful notto establish so many objectives or strategies (activities to achieve the goal) that its resources and energies are too diffuse to perform any one strategy or objectivewell. The process of honing many possible goals and the objectives or strategiesto achieve them down to a few essential ones is valuable, as it generates criticaldiscussions throughout the institutional community about institutional valuesand priorities. The planning process is a coordinated effort that involves representatives of allaffected parts of the institution who give a holistic consideration to allinstitutional goals. Concurrent with the development and implementation ofobjectives or strategies to achieve mission and goals is the intentionaldeployment of resources to achieve them, and thus the planning process alsoaims to promote coordination of resources, prioritization of goals based onresources available, and resolution of resource conflicts or insufficient resources.Institutions often have a variety of plans, including not only an institutional(strategic) plan but also an academic plan, financial plan, enrollment plan, capital facilities master plan, and technology plan. At many institutions, effective institutional planning begins with the academic plan, which informs the 
5
other plans, along with unit-level (campus, division, department, program, etc.)plans. All plans should be interrelated; if the enrollment plan, for example, callsfor increased enrollment, the capital facilities master plan should ensure thatinstitutional facilities can accommodate the increase in the student body.Academic planning often is facilitated by a process of academic program review,in which current academic programs are reviewed for their quality, demand,cost-effectiveness, and centrality to mission. The results of the review are thenused to develop academic program plans.As discussed under Standard 7 (Institutional Assessment), an effective planningprocess also includes assessment: a thorough review of relevant quantitative and qualitative information drawn from all segments of the institutional community.Its purposes are to determine if institutional and unit level mission and goals are being achieved, to understand why they have or have not been achieved, to evaluate whether institutional resources are being allocated and used inaccordance with the priorities established by the institutional mission and goals,and to determine if the quality and quantity of resources allocated for theachievement of each institutional goal is appropriate. An assessment also isundertaken of the planning process itself to determine whether its purposes have been achieved.As also discussed under Standard 7 (Institutional Assessment), the result of aneffective planning process is institutional renewal. An assessment plan may thusbe an important component of a collection of institutional plans both because ithelps promote attention to the goals of the other plans and because the use ofassessment results to inform the other plans ensures that disappointingoutcomes are appropriately addressed. The Commission expects a thoroughreview of assessment information to lead to either confirmation of current goals,plans, and programs and services, or the appropriate modification of them to reflect the changing needs of the institution and its community.  Institutionalrenewal involves the entire community and cannot be addressed in isolation. Fundamental Elements of Planning, Resource Allocation, and Institutional RenewalAn accredited institution is expected to possess or demonstrate the followingattributes or activities:" goals and objectives or strategies, both institution-wide and forindividual units that are clearly stated, reflect conclusions drawn fromassessment results, are linked to mission and goal achievement, and areused for planning and resource allocation at the institutional and unitlevels;" planning and improvement processes that are clearly communicated,provide for constituent participation, and incorporate the use ofassessment results;" well defined decision-making processes and authority that facilitatesplanning and renewal;
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" the assignment of responsibility for improvements and assurance ofaccountability; " a record of institutional and unit improvement efforts and their results;and" periodic assessment of the effectiveness of planning, resource allocation,and institutional renewal processes.Institutions and evaluators must consider the totality that is created by thefundamental elements and any other relevant institutional information oranalysis. Fundamental elements and contextual statements should not be applied separately as checklists. Where an institution does not possess or demonstrateevidence of a particular Fundamental Element, the institution may demonstratethrough alternative information and analysis that it meets the standard. Optional Analysis and EvidenceIn addition to the evidence inherent within or necessary to document thefundamental elements above, the following, although not required, may facilitate the institution’s own analysis relative to this accreditation standard:" evidence that planning processes are continuous and systematic;" analysis of the institutional culture for planning, including:
# faculty and administrators’ understanding of their roles in theplanning process;
# campus-wide efforts to encourage, recognize, and value efforts to engage in planning and institutional renewal;" analysis of the quality and usefulness of institutional support forplanning efforts, including the quality and usefulness of any of thefollowing that may be developed to promote and guide planningactivities:
# written statements of expectations for goals, and plans, and theprocess for planned institutional change;
# policies and governance structures to support institutional planning;
# administrative support for planning activities;
# professional development opportunities and resources for faculty and staff to learn about planning;" analysis of the degree to which academic planning stems from academicprogram review and drives the development of other functional plans(financial, enrollment, facilities, technology) and unit-level plans;" evidence of program review used to change and improve educationalprograms, consistent with institutional values, purpose, and goals[included also under Optional Analysis and Evidence in Standard 11:Educational Offerings];
7
" evidence of environmental scans and other processes in place forevaluating the economic, political, and social climate in which theinstitution operates and expects to operate;" review of resource allocation procedures and their relationship toplanning, mission, goals, and objectives [included also under Standard 3Optional Analyses];" assessment of the work of institutional committees, including thegoverning body, responsible for planning, assessment, and budgetactivities [Included also under Optional Analyses in Standard 3];" review of external affiliations and partnerships and of their impact on the climate in which the institution operates;" evidence of renewal strategies, rationales for changes made, andanticipated impact [Included also under Optional Analyses in Standard 7];" assessment of resources utilized for institutional improvement;" analysis of best practice models and benchmarks applied to improvement efforts; or" evidence of quality improvement activities.
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Standard 3Institutional Resources 
The human, financial, technical, facilities, and other resources necessary to achieve an institution’s mission and goals are available andaccessible. In the context of the institution’s mission, the effective andefficient uses of the institution’s resources are analyzed as part ofongoing outcomes assessment.
ContextThe effective use of institutional resources, internal and external, is crucial toinstitutional performance. While for some institutions, a significant portion ofavailable resources is generated and monitored at the system level, institutionalmanagement of resource acquisition and utilization significantly contributes tothe effectiveness of planning, goals achievement, mission success, andinstitutional integrity. Institutional support resources including financial,facilities, equipment and supplies, technology, research and instructionalsupport and staffing, and other assets should be an integral and proportionalpart of all institutional planning, allocation, and assessment activities. The allocation of resources among programs, units, and individuals is anindicator of institutional priorities. Thus, the decision-making process forallocating assets should be connected to the institutional planning process; andthe plan itself should provide a method for thoroughly reviewing, analyzing and monitoring all institutional support. Measures of efficiency and effectiveness,supported by quantitative and/or qualitative analyses related to mission andgoals, may prove useful in the planning process. These measures may be amongthe significant types of information to be reported, at the system or institutionallevel as appropriate, in initial and continuing self-assessment and peer reviewfor accreditation.The efficient and effective use of institutional resources requires sound financialplanning linked to institutional goals and strategies. These goals and strategiesthat support the institution’s mission and require continual assessment offinancial performance against the financial plan. The institution shoulddemonstrate through an analysis of financial data and its financial plan that ithas sufficient financial resources and a financial plan to carry out its mission andexecute its plans, and if necessary, a realistic plan to implement corrective actionto strengthen the institution financially within an acceptable time period. 
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Institutions should be prepared to provide financial data for the two mostrecently completed fiscal years and a financial plan covering at least twoadditional years.  A typical financial plan will include a forecast of revenues,expenses, and investment income, and where available, a statement of financialposition at the end of the fiscal year. For publicly traded institutions and theiraffiliates, this includes public filings. Fundamental Elements of Institutional ResourcesAn accredited institution is expected to possess or demonstrate the followingattributes or activities:" strategies to measure and assess the level of, and efficient utilization of,institutional resources required to support the institution’s mission andgoals;" rational and consistent policies and procedures in place to determineallocation of assets;" an allocation approach that ensures adequate faculty, staff, andadministration to support the institution’s mission and outcomesexpectations;" a financial planning and budgeting process aligned with the institution’smission, goals, and plan that provides for an annual budget and multi-year budget projections, both institution-wide and amongdepartments; utilizes planning and assessment documents; andaddresses resource acquisition and allocation for the institution and anysubsidiary, affiliated, or contracted educational organizations as well asfor institutional systems as appropriate;" a comprehensive infrastructure or facilities master plan andfacilities/infrastructure life-cycle management plan, as appropriate tomission, and evidence of implementation;" recognition in the comprehensive plan that facilities, such as learningresources fundamental to all educational and research programs and thelibrary, are adequately supported and staffed to accomplish theinstitution’s objectives for student learning, both on campuses and at adistance;" an educational and other equipment acquisition and replacement process and plan, including provision for current and future technology, asappropriate to the educational programs and support services, andevidence of implementation;" adequate institutional controls to deal with financial, administrative andauxiliary operations, and rational and consistent policies and proceduresin place to determine allocation of assets; " an annual independent audit confirming financial responsibility, withevidence of follow-up on any concerns cited in the audit’s accompanyingmanagement letter; and 
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" periodic assessment of the effective and efficient use of institutionalresources.Institutions and evaluators must consider the totality that is created by thefundamental elements and any other relevant institutional information oranalysis. Fundamental elements and contextual statements should not be applied separately as checklists. Where an institution does not possess or demonstrateevidence of a particular Fundamental Element, the institution may demonstratethrough alternative information and analysis that it meets the standard. Optional Analysis and EvidenceIn addition to the evidence inherent within or necessary to document thefundamental elements above, the following, although not required, may facilitate the institution’s own analysis relative to this accreditation standard:" evidence of cooperative agreements for inter-institutional collaborationand resource sharing; analyses of any resulting efficiencies and impact on student achievement of academic goals;" analysis of environmental scan data and other information the institutionhas gathered regarding its external environment, and the implications for developing linkages with other institutions, businesses, and otherorganizations rather than duplicating programs or services;" evidence demonstrating the systemic approach that the institutionutilizes to improve efficiency, contain costs, re-direct resources anddevelop new revenue streams to support the institution’s mission and goals;" review of institutional fund raising and grant activities;" review of plans and policies for endowment management to ensureconsistency with the institution’s financial resources, goals, andobjectives and summaries of endowment performance;" review of financial statements for affiliated organizations;" review of comprehensive institution resource acquisition, planning,assessment, and budget reports;" assessment of the work of institutional committees, including thegoverning body, responsible for planning, assessment, and budgetactivities [Included also under Optional Analyses in Standard 2];" review of resource allocation procedures and their relationship toplanning, mission, goals, and objectives [Included also under  OptionalAnalyses in Standard 2];" evidence of new or adapted strategies to enhance institutional support; or assessment of the work of institutional committees—including thegoverning body, finance, or audit committees—responsible for planning,assessment, and budget activities [Included also under Optional Analyses in Standard 2].
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Standard 4Leadership and Governance 
The institution’s system of governance clearly defines the roles ofinstitutional constituencies in policy development anddecision-making. The governance structure includes an activegoverning body with sufficient autonomy to assure institutionalintegrity and to fulfill its responsibilities of policy and resourcedevelopment, consistent with the mission of the institution.
ContextThe primary goal of governance is to enable an educational entity to realize fullyits stated mission and goals and to achieve these in the most effective andefficient manner that benefits the institution and its students. Institutionalgovernance provides the means through which authority and responsibility areassigned, delegated, and shared in a climate of mutual support and respect.The Commission on Higher Education expects a climate of shared collegialgovernance in which all constituencies (such as faculty, administration, staff,students and governing board members, as determined by each institution)involved in carrying out the institution’s mission and goals participate in thegovernance function in a manner appropriate to that institution. Institutionsshould seek to create a governance environment in which issues concerningmission, vision, program planning, resource allocation and others, asappropriate, can be discussed openly by those who are responsible for eachactivity. Within any system of shared governance, each major constituency mustcarry out its separate but complementary roles and responsibilities. Each mustcontribute to an appropriate degree so that decision-makers and goal-settersconsider information from all relevant constituencies. While reflectinginstitutional mission, perspective, and culture, collegial governance structuresshould acknowledge also the need for timely decision-making.The governance structure should provide for a governing body with sufficientindependence and expertise to assure the academic integrity of the institutionand for a chief executive officer, appointed by the governing body, whoseprimary responsibility is to lead the institution toward the achievement of itsgoals.In some institutions such as corporate universities or subsidiaries or divisions oflarger institutions, the term governing body may include a separate governingboard and a fiduciary board.  Whatever the title—board, directors, trustees,governors, or regents—the governing body is ultimately accountable for the
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academic quality, fiscal and academic integrity, academic planning, assets, andfinancial health of the institution. It should review institutional assessmentresults and participate in institutional planning. However, it should not manage,micro manage, or interfere in the day-to-day operation of the institution. Alwaysthe advocate, and when necessary, the defender of the institution, the governingbody is responsible for the institution’s integrity and quality.It is often the role of the governing body to oversee at the policy level the qualityof teaching and learning, to approve degree programs and the awarding ofdegrees, to establish personnel policies and procedures (including salaryschedules), to conduct or to direct the conduct of collective bargainingagreements where appropriate, to encourage research, and to approve policiesand by-laws. If so provided in its structure, the governing body also mayconfirm appointments of leading academic and administrative officers.In financial affairs, the members of the governing body should confinethemselves, as they do in academic matters, to a basic policy-making role,ensuring strong financial management by holding the chief executive officerresponsible and accountable for internal operation. The governing body isresponsible for the financial integrity of the accredited entity. The governingbody, through the chief executive officer, receives periodic reports ofinstitutional committees and campus constituencies and, when not a systemmatter, receives reports from auditors. The chief executive officer and thegoverning body should seek opportunities to stabilize and control costs, as wellas opportunities to advocate actively for external support. The members of thegoverning body also should assist in generating resources needed to sustain andimprove the institution, as appropriate.Governing body members, regardless of how appointed, have primaryresponsibility to the accredited institution and should not allow political or other influences to interfere with governing body duties. Consistent with institutionalmission and sponsorship, members should represent different points of view,interests, and experiences as well as diversity in characteristics such as age, race,ethnicity, and gender. Governing body composition should attempt to reflectstudent body profiles.Members of the governing body act with authority only as a collective entity.Governing body members of higher education institutions normally have nofinancial interest in the institution. In cases where financial interests may exist,such as remuneration of board members or contractual relationships, themembers of the governing body should be able to demonstrate that thoseinterests do not outweigh the greater duty to secure and ensure the academicand fiscal integrity of the institution. Although higher education institutionsrarely provide remuneration for governing body service, reasonablecompensation may be appropriate, for example, when responsibilities areparticularly time-consuming, when legal requirements make service unusuallydemanding, or when compensation is needed to ensure a level of governingbody expertise. Such compensation should be based on the functions requiredand performed and on the skill and experience of members of the governingbody.
13
While the general description of the role of the governing body applies best to afree-standing institution, many institutions have different governance structuresthat depart in specific ways from this model. Examples of such institutionsinclude individual units within a system, public institutions whose governingbodies’ decisions are subject to review by a higher-level board or administrativeagency, religious institutions whose governing bodies are obliged to followdirection provided by a sponsoring religious organization, some proprietaryinstitutions, and educational units of organizations whose primary business isnot education and whose leaders are responsible to corporate boards. In all ofthese circumstances, the roles and powers of the governing body and of anyhigher or other related authorities should be explicitly stated in the institution’scharter, articles of incorporation, enabling statute, by-laws, or other documents.  In a multiple-unit system, the governing body should clearly establishrelationships and carefully balance the interests of the units with those of thetotal system. This may be done through a variety of structures including localrepresentation on the system board or through local advisory councils thataddress unit issues. The governing body of a proprietary institution is the legally constituted bodythat serves the public interest by seeing that the institution clearly states andfulfills its announced mission and goals and by ensuring its continuity and fiscaland academic integrity. A manifestation of a governing body’s responsibility is its willingness to assessits own effectiveness periodically. Additionally, the governing body shouldorient new group members to the mission, organization, and academicenvironment of the institution to assure that all members understand their rolein the governance structure.One of the major responsibilities of the governing body is to select, determinecompensation for, and evaluate the chief executive officer and, in some cases,other major members of the executive management structure charged with theoperations of the institution. The governing body also has responsibility to planappropriately for transitions in institutional leadership. There are multiplemodels of selecting a chief executive officer, some of which may allow for theparticipation of faculty or other major constituencies. It is the governing body’sresponsibility to ensure that the selection process is established, published, andfollowed.Once this selection has taken place and the individual has been installed, thegoverning body is expected to support the chief executive officer in the conductof the duties necessary to fulfill the mission of the institution through theexecutive officer’s oversight of faculty, administration, and staff. In a similarfashion, the governing body should assist the executive officers by helping themresist pressures from individuals or groups outside the established governancestructure of the institution that threaten to impede the fulfillment of institutionalmission and goals.
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Fundamental Elements of Leadership and GovernanceAn accredited institution is expected to possess or demonstrate the followingattributes or activities:" a well-defined system of collegial governance including written policiesoutlining governance responsibilities of administration and faculty andreadily available to the campus community; " written governing documents, such as a constitution, by-laws, enablinglegislation, charter or other similar documents, that:
# delineate the governance structure and provide for collegialgovernance, and the structure’s composition, duties andresponsibilities. In proprietary, corporate and similar types ofinstitutions, a separate document may establish the duties andresponsibilities of the governing body as well as the selection process;
# assign authority and accountability for policy development anddecision making, including a process for the involvement ofappropriate institutional constituencies in policy development anddecision making;
# provide for the selection process for governing body members;" appropriate opportunity for student input regarding decisions that affectthem;" a governing body capable of reflecting constituent and public interest and of an appropriate size to fulfill all its responsibilities, and which includesmembers with sufficient expertise to assure that the body’s fiduciaryresponsibilities can be fulfilled;" a governing body not chaired by the chief executive officer;" a governing body that certifies to the Commission that the institution isin compliance with the Requirements of Affiliation, accreditationstandards and policies of the Commission; describes itself in identicalterms to all its accrediting and regulatory agencies; communicates anychanges in its accredited status; and agrees to disclose informationrequired by the Commission to carry out its accrediting responsibilities,including levels of governing body compensation, if any;" a conflict of interest policy for the governing body (and fiduciary bodymembers, if such a body exists), which addresses matters such asremuneration, contractual relationships, employment, family, financial or other interests that could pose conflicts of interest, and that assures thatthose interests are disclosed and that they do not interfere with theimpartiality of governing body members or outweigh the greater duty tosecure and ensure the academic and fiscal integrity of the institution;" a governing body that assists in generating resources needed to sustainand improve the institution;
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" a process for orienting new members and providing continuing updatesfor current members of the governing body on the institution’s mission,organization, and academic programs and objectives; " a procedure in place for the periodic objective assessment of thegoverning body in meeting stated governing body objectives; " a chief executive officer, appointed by the governing board, with primary responsibility to the institution; and" periodic assessment of the effectiveness of institutional leadership andgovernance.Institutions and evaluators must consider the totality that is created by thefundamental elements and any other relevant institutional information oranalysis. Fundamental elements and contextual statements should not be applied separately as checklists. Where an institution does not possess or demonstrateevidence of a particular Fundamental Element, the institution may demonstratethrough alternative information and analysis that it meets the standard. Optional Analysis and EvidenceIn addition to the evidence inherent within or necessary to document thefundamental elements above, the following, although not required, may facilitate the institution’s own analysis relative to this accreditation standard:" review of written policies, and evidence of implementation, that describethe processes for involvement of the governing body, administration, and faculty in policy development and decision making, specifically withrespect to selection and evaluation of the chief executive officer or thosein charge of operational/executive responsibilities; budgeting andresource development; oversight of the academic program; consultationregarding faculty hiring, dismissal, promotion and tenure; andmonitoring operations of the institution;" review of written policies regarding situations defined by the institutionas conflicts of interest, such as the presence of paid staff on the governing body;" review of handbooks for members of the governing body, administrators, faculty members and other employees to ensure that they provideadequate information regarding job descriptions and role andresponsibilities in governance;" evidence and plans for governing body orientation and self-assessment;" assessment of written records of external specialists invited to theinstitution for consultation on planning and self-assessment issues;" review of written records to assess the carrying out of responsibilities bythe governing body and its committees consistent with the institutionalmission and its definition of appropriate participation by internalinstitutional bodies, evidence of faculty council/senate or similar bodydeliberation and recommendations on matters such as the development
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of curriculum, standards for admission and graduation, and personnelactions such as hiring, promotion, dismissal and tenure of faculty;" evidence that there is student representation appropriate to thegovernance structure selected by the institution for student participation;" evidence that meetings of internal bodies, such as the faculty senate, areconducted to update them on mission, resources management, andacademic issues; or" if applicable, review of union contracts indicating negotiated role offaculty in curriculum, hiring of faculty, promotion, and tenure.
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Standard 5Administration 
The institution’s administrative structure and services facilitatelearning and research/scholarship, foster quality improvement, andsupport the institution’s organization and governance.
ContextAn institution, regardless of its organization and the competence of itsindividual members, cannot function successfully unless it is properlyadministered and staffed. The administration should be organized with clearlydefined roles and responsibilities and should have a thorough understanding ofinstitutional mission, goals, and objectives.The administrative structure typically includes a chief executive officer and other administrators such as a chief academic officer and a chief financial officer. As an administrative structure they collectively participate in guiding theinstitution to achieve its goals. As individuals, each provides oversight for thevarious administrative services of the institution, which may include academicprograms, finance and operations, student services, research and planning,instructional technology, public relations and others. In some institutions, thechief executive officer and other members of the executive structure also mayhave responsibility for fundraising activities.The chief executive officer reports to the governing body and is responsible forproviding institutional vision and leadership. An educational institution’s chiefexecutive should have appropriate professional characteristics suitable to themission of the organization. The CEO’s leadership responsibilities includedeveloping and implementing institutional plans, staffing the organization,locating and allocating resources and financial support, and directing theinstitution toward attaining its goals and objectives as set forth in its mission.Administrators share responsibility for ensuring that institutional plans andactivities are carried out and, therefore, should be qualified to provide effectiveleadership and efficient management consonant with the institution’s goals,objectives, size, and complexity. Administrators should have the skills, time,assistance, technology, and information systems necessary to enable them todischarge their duties effectively. Consistent with the institution’s mission,administration selection processes should give appropriate consideration todiversity in areas such as age, race, ethnicity, and gender. The administrativestaff should work effectively as a team and work cooperatively with otherconstituencies of the institution. 
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Assignments of multiple functions to one individual or the assignment ofadministrative work (with or without compensation) to faculty members may beappropriate, but such practices should be reviewed periodically. Systematicprocedures for evaluating administrative units and opportunities for theprofessional renewal of personnel should be established.Administrators need close enough contact with current operations and facultythinking to be effective in assisting the faculty and advancing the institution’sgoals and objectives. Administrators also need contact with students sufficient to understand their concerns and perspectives.Fundamental Elements of AdministrationAn accredited institution is expected to possess or demonstrate the followingattributes or activities:" a chief executive whose primary responsibility is to lead the institutiontoward the achievement of its goals and with responsibility foradministration of the institution;" a chief executive with the combination of academic background,professional training, and/or other qualities appropriate to an institutionof higher education and the institution’s mission;" administrative leaders with appropriate skills, degrees and training to carry out their responsibilities and functions;" qualified staffing appropriate to the goals, type, size, and complexity ofthe institution;" adequate information and decision-making systems to support the workof administrative leaders; " clear documentation of the lines of organization and authority; and" periodic assessment of the effectiveness of administrative structures andservices.Institutions and evaluators must consider the totality that is created by thefundamental elements and any other relevant institutional information oranalysis. Fundamental elements and contextual statements should not be applied separately as checklists. Where an institution does not possess or demonstrateevidence of a particular Fundamental Element, the institution may demonstratethrough alternative information and analysis that it meets the standard. 
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Optional Analysis and EvidenceIn addition to the evidence inherent within or necessary to document thefundamental elements above, the following, although not required, may facilitate the institution’s own analysis relative to this accreditation standard:" review of the sufficiency and effectiveness of directors, supervisors andadministrators to carry out the functions of the institution;" review of the adequacy of clerical, technological, and other support foradministrative personnel;" a review of the organizational structure and charts clearly indicatingreporting/responsibility relationships to ensure that it is appropriatelystructured, and analysis of the structure’s efficiency and effectiveness; or" assessments of staff attitudes and satisfaction and staff developmentprograms, with recommendations for improvement as appropriate.
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Standard 6Integrity 
In the conduct of its programs and activities involving the public andthe constituencies it serves, the institution demonstrates adherence toethical standards and its own stated policies, providing support foracademic and intellectual freedom.
ContextIntegrity is a central, indispensable and defining hallmark of effective highereducation institutions, and it can manifest itself through the institution’s conduct within each of the other standards. An institution may demonstrate integritythrough the manner in which it specifies its goals, selects and retains its faculty,admits students, establishes curricula, determines programs of research, pursuesits fields of service, demonstrates sensitivity to equity and diversity issues, allocates its resources, serves the public interest, and provides for the success ofits students. Political interference in the affairs of an educational institution maythreaten its freedom and effectiveness.In all its activities, whether internal or external, an institution should keep itspromises, honor its contracts and commitments, and represent itself truthfully.The same adherence to ethical standards and conduct should extend equally toall members of the institution, whether they are part of the institution throughdistance education programs, subsidiaries, or other arrangements. Institutionsshould adhere to such integrity in all institutional settings, venues, and activities.Academic freedom, intellectual freedom and freedom of expression are central to the academic enterprise. These special privileges, characteristic of the academicenvironment, should be extended to all members of the institution’s community(i.e. full-time faculty, adjunct, visiting or part time faculty, staff, studentsinstructed on the campus, and those students associated with the institution viadistance education programs). Academic and intellectual freedom gives one the right and obligation as ascholar to examine data and to question assumptions. It also obliges instructorsto present all information objectively because it asserts the student’s right to know all pertinent facts and information. A particular point of view may beadvanced, based upon complete access to the facts or opinions that underlie theargument, as long as the right to further inquiry and consideration remainsunabridged. 
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To restrict the availability or to limit unreasonably the presentation of data oropinions is to deny academic freedom. The effective institution addressesdiversity of opinion with openness and balance.Intellectual freedom does not rule out commitment; rather it makes it possible.Freedom does not require neutrality on the part of individuals or educationalinstitutions, or toward the value systems that may guide them. Institutions mayhold particular political, social, or religious philosophies, as may individualfaculty members or students; but both individuals and institutions shouldremain intellectually free and allow others the same freedom to pursue truth.Educational institutions should exemplify within their own workingenvironment those qualities that they endeavor to impart to their students. These include justice, equity, and respect for diversity and human dignity.Institutions whose charters and policies require adherence to specific beliefs orcodes of conduct for faculty, staff, or students should provide prior notice ofthese requirements. The institution should state clearly the conditions ofemployment or study.The basis of accreditation is self-reporting and peer-review. It is, therefore,essential that the relationship between the Middle States Commission on HigherEducation and member institutions is one of trust and confidence. All changesand issues affecting institutional mission, goals, sites, programs, operations, andother material changes should be disclosed accurately and in a timely fashion tothe accrediting association. Conversely, the accrediting association does notdictate the mission and goals of member institutions.There will be times when issues of privacy require strict confidentiality.However, when possible and appropriate, the effective institution makes publicfactual information to those individuals and groups, including the Middle StatesCommission on Higher Education, which would have a legitimate interest in theoperations and achievements of the institution.Fundamental Elements of IntegrityAn accredited institution is expected to possess or demonstrate the followingattributes or activities:" fair and impartial processes, published and widely available, to addressstudent grievances, such as alleged violations of institutional policies.The institution assures that student grievances are addressed promptly,appropriately, and equitably;" fair and impartial practices in the hiring, evaluation and dismissal ofemployees;" sound ethical practices and respect for individuals through its teaching,scholarship/research, service, and administrative practice, including theavoidance of conflict of interest or the appearance of such conflict in allits activities and among all its constituents;" equitable and appropriately consistent treatment of constituencies, asevident in such areas as the application of academic requirements andpolicies, student discipline, student evaluation, grievance procedures,
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faculty promotion, tenure, retention and compensation, administrativereview, curricular improvement, and institutional governance andmanagement;" a climate of academic inquiry and engagement supported by widelydisseminated policies regarding academic and intellectual freedom;" an institutional commitment to principles of protecting intellectualproperty rights;" a climate that fosters respect among students, faculty, staff, andadministration for the range of diverse backgrounds, ideas, andperspectives;" honesty and truthfulness in public relations announcements,advertisements, and recruiting and admissions materials and practices;" required and elective courses that are sufficiently available to allowstudents to graduate within the published program length;" reasonable, continuing student access to paper or electronic catalogs;" when catalogs are available only electronically, the institution’s web page provides a guide or index to catalog information for each catalogavailable electronically;" when catalogs are available only electronically, the institution archivescopies of the catalogs as sections or policies are updated;" changes and issues affecting institutional mission, goals, sites, programs,operations, and other material changes are disclosed accurately and in atimely manner to the institution’s community, to the Middle StatesCommission on Higher Education, and to any other appropriateregulatory bodies; " availability of factual information about the institution, such as theMiddle States Commission on Higher Education annual data reporting,the self-study or periodic review report, the team report, and theCommission’s action, accurately reported and made publicly available tothe institution’s community;" information on institution-wide assessments available to prospectivestudents, including graduation, retention, certification and licensing passrates, and other outcomes as appropriate to the programs offered; " institutional information provided in a manner that ensures student andpublic access, such as print, electronic, or video presentation; " fulfillment of all applicable standards and reporting and otherrequirements of the Commission; and" periodic assessment of the integrity evidenced in institutional policies,processes, practices, and the manner in which these are implemented.Institutions and evaluators must consider the totality that is created by thefundamental elements and any other relevant institutional information oranalysis. Fundamental elements and contextual statements should not be applied separately as checklists. Where an institution does not possess or demonstrate
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evidence of a particular Fundamental Element, the institution may demonstratethrough alternative information and analysis that it meets the standard. Optional Analysis and EvidenceIn addition to the evidence inherent within or necessary to document thefundamental elements above, the following, although not required, may facilitate the institution’s own analysis relative to this accreditation standard:" review of policies governing news releases and public announcementsdescribing the institution or explaining its position on various issues; " review and analysis of policies and their consistent application regardingthe recording of grades on transcripts and regarding re-take exams;" review and analysis of policies and their consistent application regardingdeadlines for add, drop, and withdrawal from courses or programs;" analysis of the rigor of academic programs including the use oftake-home and open book exams or the use of exams that do not requireapplication of skills, knowledge, or competencies gained throughparticipation in the course or program;" analysis of the application of institutional policies governing conflict ofinterest;" review of promotion and tenure statistics;" review of student grievance and disciplinary policies and procedures, aswell as resulting actions or outcomes; or" evidence that faculty and staff handbooks describe promotion,compensation, tenure, and grievance procedures, and an analysis ofoutcomes of these activities.
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Standard 7Institutional Assessment 
The institution has developed and implemented an assessment processthat evaluates its overall effectiveness in achieving its mission andgoals and its compliance with accreditation standards. 
ContextAssessment may be characterized as the third element of a four-stepplanning-assessment cycle:1. Developing clearly articulated written statements, expressed in observableterms, of key institutional and unit-level goals that are based on the involvementof the institutional community, as discussed under Standard 1 (Mission andGoals);2. Designing intentional objectives or strategies to achieve those goals, asdiscussed under Standard 2 (Planning, Resource Allocation, and InstitutionalRenewal);3. Assessing achievement of those key goals; and4. Using the results of those assessments to improve programs and services, asdiscussed under Standard 2 (Planning, Resource Allocation, and InstitutionalRenewal), with appropriate links to the institution’s ongoing planning andresource allocation processes. The effectiveness of an institution rests upon the contribution that each of theinstitution’s programs and services makes toward achieving the goals of theinstitution as a whole. This standard on institutional assessment thus buildsupon all other accreditation standards, each of which includes periodicassessment of effectiveness as one of its fundamental elements.  This standardties together those assessments into an integrated whole to answer the question,“As an institutional community, how well are we collectively doing what we say we are doing?” and, in particular, “How do we support student learning, afundamental aspect of institutional effectiveness?” Because student learning is afundamental component of the mission of most institutions of higher education,the assessment of student learning is an essential component of the assessmentof institutional effectiveness and is the focus of Standard 14 (Assessment ofStudent Learning). Self-studies can thus document compliance with Standard 7by summarizing the assessments of each accreditation standard into conclusionsabout the institution’s overall achievement of its key goals.
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The fundamental question asked in the accreditation process is, “Is theinstitution fulfilling its mission and achieving its goals?” This is precisely thequestion that assessment is designed to answer, making assessment essential tothe accreditation process. Assessment processes help to ensure the following:! Institutional and program-level goals are clear to the public, students,faculty, and staff;! Institutional programs and resources are organized and coordinated to achieve institutional and program-level goals;! The institution is indeed achieving its mission and goals; and! The institution is using assessment results to improve student learning and otherwise advance the institution.While the Commission expects institutions to assess institutional effectiveness, it does not prescribe a specific approach or methodology. The institution isresponsible for determining its expected goals and the objectives or strategies for achieving them at each level (institutional and unit), assessment approaches andmethodologies, sequence, and time frame. These may vary, based on themission, goals, organization, and resources of the institution. Whatever theapproach, effective assessment processes are useful, cost-effective, reasonablyaccurate and truthful, carefully planned, and organized, systematic, andsustained.Useful assessment processes help faculty and staff make appropriatedecisions about improving programs and services, developing goals andplans, and making resource allocations. To assist with interpretation and useof assessment results, assessment measures and indicators have definedminimally acceptable performance targets. Because institutions, theirstudents, and their environments are continually evolving, effectiveassessments cannot be static; they must be reviewed periodically and adapted in order to remain useful.Cost-effective assessment processes yield dividends that justify theinstitution’s investment in them, particularly in terms of faculty and stafftime. To this end, institutions may begin by considering assessment measures, indicators, “flags,” and “scorecards” already in place, such as retention,graduation, transfer, and placement rates, financial ratios, and surveys. Newor refined measures may then be added for those goals and objectives forwhich evidence of achievement is not already available, concentrating on theinstitution’s most important goals. Effective assessments are simple ratherthan elaborate and may focus on just a few key goals in each program, unit,and curriculum.Reasonably-accurate and truthful assessment processes yield results that canbe used with confidence to make appropriate decisions. Because there is noone perfectly accurate assessment tool or strategy, institutions should usemultiple kinds of measures to assess goal achievement. Assessments may bequantitative and/or qualitative and developed locally or by an externalorganization. All assessment tools and strategies should clearly relate to thegoals they are assessing and should be developed with care; they should notbe merely anecdotal information nor collections of information that happen to be on hand. Strategies to assess student learning should include direct—clear,
26
visible, and convincing—evidence, rather than solely indirect evidence ofstudent learning such as surveys and focus groups. Planned assessment processes that purposefully correspond to institutionalgoals that they are intended to assess promote attention to those goals andensure that disappointing outcomes are appropriately addressed. Institutionsoften have a variety of plans, such as a strategic plan, academic plan, financial plan, enrollment plan, capital facilities master plan, and technology plan. Justas such plans should be interrelated to ensure that they work synergisticallyto advance the institution, assessments should also be interrelated. At manyinstitutions, effective institutional planning begins with academic planning,which in turn drives the other plans. If the academic plan calls for a newacademic program, for example, the technology plan should ensure facultyand students in the new program will be able to use appropriate instructionaltechnologies. Assessments of the technology plan should evaluate not justwhether instructional technologies have been put in place but also howeffectively those technologies have helped students to achieve the program’skey learning outcomes.Organized, systematized, and sustained assessment processes are ongoing,not once-and-done. There should be clear interrelationships amonginstitutional goals, program- and unit-level goals, and course-level goals. Assessments should relate clearly to important goals, and improvementsshould clearly stem from assessment results.As noted earlier, because student learning is a fundamental component of themission of most institutions of higher education, the assessment of studentlearning is an essential component of the assessment of institutionaleffectiveness. An institution may therefore create institutional effectivenessdocumentation that includes a component on assessing student learning (seeStandard 14: Assessment of Student Learning), or it may create a bridge between two separate sets of documentation, one for the assessment of student learningand one for other aspects of institutional effectiveness.A commitment to the assessment of institutional effectiveness requires a parallelcommitment to ensuring its use. Assessment information, derived in a mannerappropriate to the institution and to its desired outcomes, should be available toand used by those who develop institutional goals and carry out strategies toachieve them. As discussed under Standard 2 (Planning, Resource Allocation,and Institutional Renewal), an accredited institution uses the results ofassessment for institutional renewal: to maintain, support, and improve itsprograms and services. Assessment information should be used as a basis forassessing the institution’s effectiveness in achieving its stated goals, formonitoring and improving the environment for student learning, and forenhancing overall student success; to these ends, it should be linked to theinstitution’s ongoing planning and resource allocation processes. Assessment results also should be used to evaluate the assessment process itself,leading to modifications that improve its relevance and effectiveness.
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Fundamental Elements of Institutional AssessmentAn accredited institution is expected to possess or demonstrate the followingattributes or activities:" documented, organized, and sustained assessment process to evaluateand improve the total range of programs and services; achievement ofinstitutional mission, goals, and plans; and compliance with accreditation standards that meets the following criteria:
# a foundation in the institution’s mission and clearly articulatedinstitutional, unit-level, and program-level goals that encompass all programs, services, and initiatives and are appropriatelyintegrated with one another (see Standards 1: Mission and Goals and 2: Planning, Resource Allocation, and Institutional Renewal); 
# systematic, sustained, and thorough use of multiple qualitativeand/or quantitative measures that: 
$ maximize the use of existing data and information;
$ clearly and purposefully relate to the goals they are assessing;
$ are of sufficient quality that results can be used with confidenceto inform decisions;
# support and collaboration of faculty and administration in assessingstudent learning and responding to assessment results;
# clear realistic guidelines and a timetable, supported by appropriateinvestment of institutional resources;
# sufficient simplicity, practicality, detail, and ownership to besustainable;
# periodic evaluation of the effectiveness and comprehensiveness of the institution’s assessment process;" evidence that assessment results are shared and discussed withappropriate constituents and used in institutional planning, resourceallocation, and renewal (see Standard 2: Planning, Resource Allocation,and Institutional Renewal) to improve and gain efficiencies in programs,services and processes, including activities specific to the institution’smission (e.g., service, outreach, research); and" written institutional (strategic) plan(s) that reflect(s) consideration ofassessment results.Institutions and evaluators must consider the totality that is created by thefundamental elements and any other relevant institutional information oranalysis. Fundamental elements and contextual statements should not be applied separately as checklists. Where an institution does not possess or demonstrateevidence of a particular Fundamental Element, the institution may demonstratethrough alternative information and analysis that it meets the standard. 
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Optional Analysis and EvidenceIn addition to the evidence inherent within or necessary to document thefundamental elements above, the following, although not required, may facilitate the institution’s own analysis relative to this accreditation standard:" analysis of the institutional culture for assessing institutionaleffectiveness, including:
# the views of faculty and administrators on assessment;
# faculty and administrators’ understanding of their roles in assessinginstitutional effectiveness;
# campus-wide efforts to encourage, recognize, and value efforts toassess institutional effectiveness and to improve programs andservices;" analysis of the quality and usefulness of institutional support forassessment efforts, including the quality and usefulness of:
# written statements of expectations for assessment work;
# policies and governance structures to support institutionalassessment;
# administrative, technical, and financial support for institutionalassessment activities;
# professional development opportunities and resources for faculty and staff to learn how to assess institutional effectiveness and how to usethe results;" clear, appropriate criteria for determining whether key institutional goals and objectives have been achieved;" analysis of whether the institution has sufficient, convincing, writtenevidence that it is achieving its mission and its key institutional goals;" analysis of results of surveys of students and other relevant groups;" review of evaluations of special, mission driven programs or projects,with recommendations for improvement, and evidence of action basedon recommendations;" evidence that institutional assessment findings are used to:
# improve student success;
# review and improve programs and services;
# plan, conduct, and support professional development activities;
# assist in planning and budgeting for the provision of programs andservices;
# support decisions about strategic goals, plans, and resourceallocation;
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# inform appropriate constituents about the institution and itsprograms;" evidence of renewal strategies, made in response to assessment results[included also under Standard 2 Optional Analyses]; or" analysis of evidence that renewal strategies made in response toassessment results have had the desired effect in improving programs,services, and initiatives.
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Educational Effectiveness
Standard 8Student Admissions and Retention
The institution seeks to admit students whose interests, goals, andabilities are congruent with its mission and seeks to retain themthrough the pursuit of the students’ educational goals.
ContextThe student is the primary beneficiary of an institution’s educational mission,and the success of an institution or program is best measured by the success ofits students during and after their enrollment in an institution’s programs. Every institution’s admission practices should ensure that students have areasonable opportunity for success in meeting their educational goals, includingtransfer, graduate, part-time, adult, and non-degree students, and all othersmatriculating at the institution. In some institutions, additional support servicesmay be required in order to ensure the retention and success of its students.The criteria used to assess the congruence among recruitment, admission,retention and academic success may vary depending on institutional goals andstructure and on student needs and educational objectives. Therefore anenrollment management plan for recruitment, retention, marketing, andadvertising may assist institutions in ensuring congruence among its efforts. For all institutions, however, admissions criteria and practices are importantelements in promoting student retention and success. Analysis of studentpersistence and attrition data should inform the periodic review of admissionscriteria and policies.Fundamental Elements of Student AdmissionsAn accredited institution is expected to possess or demonstrate the followingattributes or activities:" admissions policies, developed and implemented, that support andreflect the mission of the institution;" admissions policies and criteria available to assist the prospective student in making informed decisions;
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" programs and services to ensure that admitted students who marginallymeet or do not meet the institution’s qualifications achieve expectedlearning goals and higher education outcomes at appropriate points;" accurate and comprehensive information regarding academic programs,including any required placement or diagnostic testing;" statements of expected student learning outcomes and information oninstitution-wide assessment results, as appropriate to the programoffered, available to prospective students; " accurate and comprehensive information, and advice where appropriate,regarding financial aid, scholarships, grants, loans, and refunds;" published and implemented policies and procedures regarding transfercredit and credit for extra-institutional college level learning that state the criteria established by the institution regarding transfer of credit; and" ongoing assessment of student success, including but not necessarilylimited to retention, that evaluates the match between the attributes ofadmitted students and the institution’s mission and programs, andreflects its findings in its admissions, remediation, and other relatedpolicies.Institutions and evaluators must consider the totality that is created by thefundamental elements and any other relevant institutional information oranalysis. Fundamental elements and contextual statements should not be applied separately as checklists. Where an institution does not possess or demonstrateevidence of a particular Fundamental Element, the institution may demonstratethrough alternative information and analysis that it meets the standard. Optional Analysis and EvidenceIn addition to the evidence inherent within or necessary to document thefundamental elements above, the following, although not required, may facilitate the institution’s own analysis relative to this accreditation standard:" review of the enrollment management plan for recruitment, retention,marketing, and advertising;" evidence of the periodic review of admissions catalogs, viewbooks, websites, recruiting and other relevant materials for accuracy andeffectiveness;" evidence that support programs and services for low-achieving studentsare effective in helping students to persist and to achieve learning goalsand higher education outcomes;" review of procedures that guide the admissions program and policies orguidelines regarding the type of information the institution makesknown to potential students and the general public;" evidence of periodic review of the accuracy and effectiveness of financialaid information, scholarship material, and academic advising materials;
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" evidence of the utilization of information appropriate to the review offinancial aid practices, to reflect whether practices adequately supportadmission and retention efforts;" evidence of the utilization of information appropriate to the review ofstudent retention, persistence, and attrition, to reflect whether these areconsistent with student and institutional expectations (also underOptional Analysis in Standard 14); or" evidence of the utilization of attrition information to ascertaincharacteristics of students who withdraw prior to attaining theireducational objectives and, as appropriate, implementation of strategiesto improve retention (also under Optional Analysis in Standard 14).
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Standard 9Student Support Services 
The institution provides student support services reasonably necessaryto enable each student to achieve the institution’s goals for students.
ContextThe support of students toward their educational goals usually requires awell-organized and appropriate program of student services, complemented bygood staff leadership and broad-based institutional commitment. Within thescope of the institutional mission, student services can reinforce and extend thecollege’s influence beyond the classroom. These services promote thecomprehensive development of the student, and they become an integral part ofthe educational process, helping to strengthen learning outcomes. Appropriateand comparable student services should support the learning of all students inthe context of the institution’s mission and chosen educational delivery system.Similarly, the institution should clearly convey to students their roles andresponsibilities as partners in the educational process. The quality of campus lifeoften contributes significantly to student learning; therefore, institutions, andparticularly those with residential populations, should be attentive to a widerange of student life issues, including mental health and safety.Framed by the institution’s mission, services should be responsive to the fullspectrum of diverse student needs, abilities, and cultures. Dependent uponinstitutional mission, support services may include but are not limited toadmissions, financial aid, registration, orientation, advising, counseling, tutoring, discipline, health, housing, placement, student organizations and activities,cultural programming, child care, security, and athletic activities.Delivery of student support services should be flexible in nature and should vary depending on the modes and levels of educational delivery. Consistent withinstitutional mission, programs should be available to provide support to diverse student populations such as older students, students with disabilities,international students, distance education students, distributed learningstudents, correspondence education students, and students at sites other than amain campus.Recreational, intercollegiate, and intramural athletic programs should beconsistent with, and actively supportive of, the institution’s mission and goalsand consistent with the academic success, physical and emotional well-being,and social development of those who participate.
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Fundamental Elements of Student Support ServicesAn accredited institution is expected to possess or demonstrate the followingattributes or activities:" a program of student support services appropriate to student strengthsand needs, reflective of institutional mission, consistent with studentlearning expectations, and available regardless of place or method ofdelivery; " qualified professionals to supervise and provide the student supportservices and programs;" procedures to address the varied spectrum of student academic and other needs, in a manner that is equitable, supportive, and sensitive, throughdirect service or referral;" appropriate student advisement procedures and processes;" if offered, athletic programs that are regulated by the same academic,fiscal, and administrative principles, norms, and procedures that governother institutional programs;" reasonable procedures, widely disseminated, for equitably addressingstudent complaints or grievances;" records of student complaints or grievances;" policies and procedures, developed and implemented, for safe and secure maintenance of student records ;" published and implemented policies for the release of studentinformation; and" ongoing assessment of student support services and the utilization ofassessment results for improvement.Institutions and evaluators must consider the totality that is created by thefundamental elements and any other relevant institutional information oranalysis. Fundamental elements and contextual statements should not be applied separately as checklists. Where an institution does not possess or demonstrateevidence of a particular Fundamental Element, the institution may demonstratethrough alternative information and analysis that it meets the standard. Optional Analysis and EvidenceIn addition to the evidence inherent within or necessary to document thefundamental elements above, the following, although not required, may facilitate the institution’s own analysis relative to this accreditation standard:" analysis of support services available to students, including anydistinctions among physical sites or modes of delivery and the particularsupport services those sites/modes require (instructional technologysupport, library/learning resources support, etc.);
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" evidence of a structure appropriate to the delivery of student supportservices (organizational chart);" review of student handbooks, catalogs, newspapers, and schedules,including materials showing availability and explaining the nature ofservices (published in print and/or available electronically);" evidence of student grievances and resolutions, and review of suchrecords to determine whether there are noteworthy patterns;" review of reports or other evidence of student involvement in andsatisfaction with academic support services and co-curricular activities;or" assessments of student advising and service programs, withrecommendations for improvements and evidence of action based onrecommendations.
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Standard 10Faculty 
The institution’s instructional, research, and service programs are devised, developed, monitored, and supported by qualifiedprofessionals.
ContextTeaching and learning are central to the activities of faculty members at eachinstitution, and faculty bear primary responsibility for promoting, facilitating,assuring, and evaluating student learning. The faculty and other qualifiedprofessionals are responsible for devising and developing an institution’sacademic, professional, research, and service programs within the framework ofits educational mission and goals. They are committed to all aspects of students’success. Within some institutions, functions previously assumed to be a part oftraditional faculty roles are now the responsibility of other qualifiedprofessionals. A professional is qualified by virtue of education, training,experience or appropriate skills. Designated professional qualifications shouldbe consistent with the expected academic outcome, reflecting both appropriatestandards of quality and the institutional mission. Whenever used in thesestandards, the term “faculty” shall be broadly construed to encompass qualifiedprofessionals such as third parties contracted by the institution, part-time oradjunct faculty, and those assigned responsibilities in academic developmentand delivery. Such professionals may include, as well, those responsible for theinstitution’s academic information resources. There should be an adequate core of faculty and other qualified professionalsthat is responsible to the institution, supports the programs offered, and assuresthe continuity and coherence of the institution’s programs. Faculty selectionprocesses should give appropriate consideration to the value of faculty diversity, consistent with institutional mission. Faculty participation in institutionalplanning, curriculum review, and other governance roles can be an appropriaterecognition of their professional competence and commitment, where consistentwith institutional governance structures. Such participation should complementthe faculty’s primary responsibilities for teaching, research, and scholarship.Articulated and equitable procedures and criteria for periodic evaluation of allfaculty contribute significantly to sustaining an appropriate level of growth andexcellence. Such procedures and criteria for periodic evaluation support thosewho, regardless of their professional titles, are responsible for the development
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and delivery of programs and services. Encouragement for faculty research, aswell as for professional advancement and development, are characteristics ofenlightened institutional policies.For institutions relying on part-time, adjunct, temporary, or other faculty ontime-limited contracts, employment policies and practices should be as carefullydeveloped and communicated as those for full-time faculty. The greater thedependence on such employees, the greater is the institutional responsibility toprovide orientation, oversight, evaluation, professional development, andopportunities for integration into the life of the institution.The existence of collective bargaining agreements is an institutional matter or, asin the case of some public institutions, a matter of public policy. Although theMiddle States Commission on Higher Education takes no position with respectto a decision to bargain collectively, all affected constituents should be attentiveto the impact of bargaining on students and their needs, on professionalrelationships and responsibilities, and on educational effectiveness.Fundamental Elements of FacultyAn accredited institution is expected to possess or demonstrate the followingattributes or activities:" faculty and other professionals appropriately prepared and qualified forthe positions they hold, with roles and responsibilities clearly defined,and sufficiently numerous to fulfill those roles appropriately; " educational curricula designed, maintained, and updated by faculty andother professionals who are academically prepared and qualified;" faculty and other professionals, including teaching assistants, whodemonstrate excellence in teaching and other activities, and whodemonstrate continued professional growth;" appropriate institutional support for the advancement and developmentof faculty, including teaching, research, scholarship, and service;" recognition of appropriate linkages among scholarship, teaching, studentlearning, research, and service;" published and implemented standards and procedures for all faculty and other professionals, for actions such as appointment, promotion, tenure,grievance, discipline and dismissal, based on principles of fairness withdue regard for the rights of all persons;" carefully articulated, equitable, and implemented procedures and criteriafor reviewing all individuals who have responsibility for the educationalprogram of the institution;" criteria for the appointment, supervision, and review of teachingeffectiveness for part-time, adjunct, and other faculty consistent withthose for full-time faculty;" adherence to principles of academic freedom, within the context ofinstitutional mission; and
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" assessment of policies and procedures to ensure the use of qualifiedprofessionals to support the institution’s programs.Institutions and evaluators must consider the totality that is created by thefundamental elements and any other relevant institutional information oranalysis. Fundamental elements and contextual statements should not be applied separately as checklists. Where an institution does not possess or demonstrateevidence of a particular Fundamental Element, the institution may demonstratethrough alternative information and analysis that it meets the standard. Optional Analysis and EvidenceIn addition to the evidence inherent within or necessary to document thefundamental elements above, the following, although not required, may facilitate the institution’s own analysis relative to this accreditation standard:" evidence of faculty productivity in the scholarship of teaching as well asin discipline-specific research and scholarship and in the creation ofknowledge, consistent with the institution’s mission;" analysis of the relationship between faculty characteristics andperformance and student learning outcomes;" review of results of implemented appointment, promotion, and tenurestandards and procedures;" evidence of dissemination of evaluation procedures and criteria;" analysis of reports from faculty peer evaluations of teaching, scholarshipand service;" analysis of institutional practices for the appointment, supervision, andreview of teaching effectiveness for part-time, adjunct, and other facultyon time-limited contracts;" analysis of the training, role, and effectiveness of graduate students whoprovide undergraduate instruction;" analysis of teaching effectiveness evaluations, including identification ofgood practices; or " assessments of faculty attitudes and satisfaction, faculty developmentprograms and of policies and procedures that ensure that qualifiedprofessionals advance the institution’s instructional, research, and service program goals, with recommendations for improvement, as appropriate.
39
Standard 11Educational Offerings 
The institution’s educational offerings display academic content, rigor,and coherence that are appropriate to its higher education mission. The institution identifies student learning goals and objectives,including knowledge and skills, for its educational offerings.
ContextTeaching and learning are the primary purposes of any institution of highereducation, whether at the undergraduate or graduate level. The breadth anddepth of student learning appropriate to the programs and levels of study andthe demonstrable ability of students to integrate knowledge are key elements injudging the success of an institution’s educational programs. While individual goals of undergraduate study may vary, most graduate studyhas as its immediate goal the achievement of an advanced degree—that ofmaster or doctor—or a diploma, certificate, or recognized statement of earnedcredit through the formal, structured pursuit of learning beyond the level of thebaccalaureate degree. Graduate studies should offer focused study and relevantindependent research of a specialized nature, within the context ofcomprehensive institutional aims and with principled attention to relateddemands on institutional resources and implications for the institution’s teaching climate. While the focus and intensity of an undergraduate versus graduateprogram may be different, this section of Characteristics applies equally to bothundergraduate and graduate education.Educational courses, programs, and experiences are not static constructs. Theircreation and lifespan may be characterized as part of a dynamic four-step cycle:1. Developing clearly articulated written statements of expected learningoutcomes;2. Designing learning experiences that provide explicit opportunities for students to achieve those learning outcomes;3. Implementing appropriate measures of student achievement of key learningoutcomes, as discussed under Standard 14 (Assessment of Student Learning);and 4. Using the results of those assessments to improve teaching and learning, again as discussed under Standard 14.
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Effective educational offerings thus begin with expected learning outcomes:statements, expressed in observable terms, of the knowledge, skills, andcompetencies that students are expected to exhibit upon successful completion of a course, academic program, co-curricular program, general educationrequirement, or other specific set of experiences. Effective statements of studentlearning outcomes are developed with the involvement of the institution’scommunity and their review of existing learning goals. Just as educationalcurricula are designed, maintained, and updated by faculty and otherprofessionals who are academically prepared and qualified, as discussed underStandard 10 (Faculty), faculty should be influential in the substantivedetermination of key learning outcomes at all levels: institutional, program, andcourse. Institutional-level learning outcomes stem from the institution’s mission and areoften embodied in the learning outcomes of the general education curriculum,although an institution may have institutional learning outcomes that studentsachieve in other ways. A college may, for example, have learning goals that areachieved through a community service requirement for all students, a religiousinstitution may require participation in religious activities, or an art school mayhave institutional learning goals common to all its academic programs. It isessential, however, to ensure that all students, regardless of their particularcourse of study, have adequate, progressive opportunities to achieveinstitutional-level learning outcomes. Appropriate interrelationships among institutional, program-level, andcourse-level learning outcomes should be evident. For example, a courserequired within a program should help students achieve at least one of theprogram’s key learning outcomes and should have stated course-level learningoutcomes to this effect. Some learning outcomes may be repeated across coursesor programs, and some institutional or program level learning outcomes may besyntheses of multiple course level learning outcomes.Students learn more effectively when they understand the key learningoutcomes of their program, course, and institution, how they are expected to achieve those learning goals (i.e., through what assignments and learningexperiences), and how they are expected to demonstrate their learning.Statements of expected student learning at the institutional, program, and course levels should be available to current and prospective students (see Standard 8:Student Admissions). Course-level expected student learning outcomes shouldbe included in course syllabi. Statements of expected student learning alsoshould be available to those planning and implementing assessment activitiesand to those evaluating programs and the institution (see Standards 7:Institutional Assessment and 14: Assessment of Student Learning).The second step in the process of developing educational offerings is usingstatements of expected student learning to create a coherent, purposefulprogram of study, not simply a collection of courses, that leads to those desiredoutcomes. As noted under Standard 10 (Faculty), educational curricula arenormally designed, maintained, and updated by faculty and other professionalswho are academically prepared and qualified. Educational programs andcurricula at institutions of higher education should exhibit the following:
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sufficient content, rigor and depth to be characterized as collegiate orgraduate level learning, as appropriate, with a clear distinction betweenpre-college and college level study, and between undergraduate and graduate study; clear linkages between the design of specific courses, programs, and learningactivities and the articulated goals of the specific programs of which they arepart and to the overarching mission of the institution; andresponsiveness to new research findings and modes of inquiry.Several skills, collectively referred to as “information literacy,” apply to alldisciplines in an institution’s curricula. These skills relate to a student’scompetency in acquiring and processing information in the search forunderstanding, whether that information is sought in or through the facilities ofa library, through practica, as a result of field experiments, by communicationswith experts in professional communities, or by other means. Therefore,information literacy is an essential component of any educational program at the graduate or undergraduate levels.These skills include the ability to:! determine the nature and extent of needed information; ! access information effectively and efficiently; ! evaluate critically the sources and content of information;! incorporate selected information in the learner’s knowledge base andvalue system; ! use information effectively to accomplish a specific purpose; ! understand the economic, legal and social issues surrounding the use ofinformation and information technology; and ! observe laws, regulations, and institutional policies related to the accessand use of information. Closely tied to information literacy is the need for technological competency atall levels within an institution and its curricula. Higher education has newinformation sources and technologies that supplement its print-based knowledge resources and present new challenges for teachers and learners who must learnhow to develop and use general or discipline-specific technologies to identify,retrieve, and apply relevant information. Therefore, institutions should provideboth students and instructors with the knowledge, skills, and tools needed to use the information, new technology, and media for their studies, teaching, orresearch. As information technologies emerge, institutions may offer periodicupdating or retraining.In addition to information literacy and technological competency, theinstitution’s curricula should be designed so that students acquire anddemonstrate college-level proficiency in general education and essential skills,including at least oral and written communication, scientific and quantitativereasoning, critical analysis and reasoning, and technological competency (seeStandard 12: General Education). While these skills are often addressed within ageneral education curriculum, they must often be further addressed withindegree or certificate programs so that students may become proficient in theseskills as they are applied within a particular field of study. 
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Effective educational offerings are predicated upon the availability andaccessibility of adequate learning resources, such as library and informationtechnology support services, staffed by professionals who are qualified byeducation, training, and experience to support relevant academic activities. While there should be coherence within any program of study, there also shouldbe coherence between an institution’s curricular offerings and the otherexperiences that contribute to the total educational environment and promotethe development of life skills. The mission of the institution and thecharacteristics of its students determine the appropriateness of co-curricularactivities, which may include out-of-class lectures and exhibitions, study abroad,civic involvement, independent learning and research, opportunities for informal student-faculty contact and other student activities (see Standard 9: StudentSupport Services). These experiences foster the personal and social developmentof students in areas such as personal aspirations, integrity and responsibility,self-awareness and self-reliance, awareness of values, interpersonalrelationships, and leadership. An institution may integrate community serviceswith educational programs, enhancing the effectiveness with which it fulfillsboth its educational mission and its responsibility to society.Recognition of college-level learning from other institutions may facilitate astudent’s progress without compromising an institution’s integrity or the quality of its degrees. An institution’s articulation and transfer policies and proceduresshould provide appropriate consideration, consistent with good educationalpractice, for the individual student who has changed institutions or objectives. In such policies, the institution should judge courses, programs, degrees andother learning experiences, not on their modes of delivery, but on their learningoutcomes and the existence of valid evaluation measures, including third-partyexpert review. Increasingly, higher education institutions are serving adult learners, apopulation whose learning needs are different from those of traditional full-timeor residential students. As noted under Standard 9 (Student Support Services),institutions with a focus on adult learning need to demonstrate flexibility andsensitivity by developing institutional policies and practices that are appropriateto and supportive of adult learners.Fundamental Elements of Educational OfferingsAn accredited institution is expected to possess or demonstrate the followingattributes or activities.  These elements also apply to all other educationalactivities addressed within Standard 13." educational offerings congruent with its mission, which includeappropriate areas of academic study of sufficient content, breadth andlength, and conducted at levels of rigor appropriate to the programs ordegrees offered;" formal undergraduate, graduate, and/or professional programs—leading to a degree or other recognized higher education credential—designed tofoster a coherent student learning experience and to promote synthesis of learning;
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" program goals that are stated in terms of student learning outcomes;" periodic evaluation of the effectiveness of any curricular, co-curricular,and extra-curricular experiences that the institution provides its studentsand utilization of evaluation results as a basis for improving its studentdevelopment program and for enabling students to understand their own educational progress (see Standards 9: Student Support Services and 14: Assessment of Student Learning);" learning resources, facilities, instructional equipment, library services,and professional library staff adequate to support the institution’seducational programs;" collaboration among professional library staff, faculty, andadministrators in fostering information literacy and technologicalcompetency skills across the curriculum;" programs that promote student use of a variety of information andlearning resources;" provision of comparable quality of teaching/instruction, academic rigor,and educational effectiveness of the institution’s courses and programsregardless of the location or delivery mode;" published and implemented policies and procedures regarding transfercredit that describe the criteria established by the institution regardingthe transfer of credits earned at another institution. The consideration oftransfer credit or recognition of degrees will not be determinedexclusively on the basis of the accreditation of the sending institution orthe mode of delivery but, rather, will consider course equivalencies,including expected learning outcomes, with those of the receivinginstitution’s curricula and standards. Such criteria will be fair,consistently applied, and publicly communicated;" policies and procedures to assure that the educational expectations, rigor, and student learning within any accelerated degree program arecomparable to those that characterize more traditional program formats; " consistent with the institution’s educational programs and studentcohorts, practices and policies that reflect the needs of adult learners; " course syllabi that incorporate expected learning outcomes; and" assessment of student learning and program outcomes relative to thegoals and objectives of the undergraduate programs and the use of theresults to improve student learning and program effectiveness (seeStandard 14: Assessment of Student Learning).Institutions and evaluators must consider the totality that is created by thefundamental elements and any other relevant institutional information oranalysis. Fundamental elements and contextual statements should not be applied separately as checklists. Where an institution does not possess or demonstrateevidence of a particular Fundamental Element, the institution may demonstratethrough alternative information and analysis that it meets the standard. 
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Additional Elements for Graduate and Professional Education" graduate curricula providing for the development of research andindependent thinking that studies at the advanced level presuppose; " faculty with credentials appropriate to the graduate curricula; and" assessment of student learning and program outcomes relative to thegoals and objectives of the graduate programs (including professionaland clinical skills, professional examinations and professional placementwhere applicable) and the use of the results to improve student learningand program effectiveness (see Standard 14: Assessment of StudentLearning).Institutions and evaluators must consider the totality that is created by thefundamental elements and any other relevant institutional information oranalysis. Fundamental elements and contextual statements should not be applied separately as checklists. Where an institution does not possess or demonstrateevidence of a particular Fundamental Element, the institution may demonstratethrough alternative information and analysis that it meets the standard. Optional Analysis and EvidenceIn addition to the evidence inherent within or necessary to document thefundamental elements above, the following, although not required, may facilitate the institution’s own analysis relative to this accreditation standard:" evidence of completed analytical program reviews (of educationalofferings) that address topics such as the following:
# appropriateness to institutional mission;
# relevance to student goals, interests and aspirations;
# clarity of educational goals and related strategies for assessingstudent achievement of those goals;
# provision of adequate time on task and information to learn and topractice the knowledge, skills and abilities imparted by eachprogram;
# provision of adequate balance between theory and practice, givenprogrammatic and institutional goals;
# opportunity to integrate instructional and non-instructionalexperiences;
# opportunity for active student engagement in the learningundertaken;
# opportunity to practice and improve upon skills associated with thefield or area studied;
# opportunity for collaborative learning and to work with others in thecompletion of learning tasks;
# provision of an atmosphere of inquiry where diverse backgroundsand perspectives are valued
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" evidence of student understanding of the key learning goals of theirprogram, courses, and institution, how they are expected to achieve those learning goals (i.e., through what assignments and learning experiences),and how they are expected to demonstrate their learning;" review of results from the institution’s implemented outcomesassessment plan (see Standard 14: Assessment of Student Learning);" evidence of local and remote information resources, access structures,and technologies adequate to support the curriculum;" evidence of information literacy incorporated into the curriculum withsyllabi, or other material appropriate to the mode of teaching andlearning, describing expectations for students’ demonstration ofinformation literacy skills;" evidence of accessible reference tools to ascertain where relevantmaterials exist and are located;" assessment of information literacy outcomes, including assessment ofrelated learner abilities; " evidence of trained instructional and reference staff, or other supportservices, available on-site or via remote access, to help students andteaching staff locate and evaluate information tools and resources;" evidence of an adequate policy and process, tailored to the mission andgoals of the institution, for the development and management ofinformation resources;" analysis of transfer trends and patterns, both to and from the institution;" review of articulation agreements and analysis of their impact andeffectiveness; or" review of the impact of transfer agreements or transfer acceptancemandates on the coherence and integrity of the institution’s degreeprogramsAdditional Optional Analysis and Evidence forGraduate and Professional EducationSimilarly for graduate and professional education:" evidence of graduate and professional program goals and objectives thatare well-defined, coherent, reflective of institutional mission, andconsistent with the profession for which the program prepares students; " review of the impact of graduate and professional programs on theoverall resources of the institution;" evidence of defined roles and responsibilities for graduate students,especially those who serve as undergraduate instructors and laboratoryassistants; or" assessment of the training, role, and effectiveness of graduate studentswho provide undergraduate instruction.
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Standard 12General Education 
The institution’s curricula are designed so that students acquire anddemonstrate college-level proficiency in general education and essential skills, including at least oral and written communication, scientific and quantitative reasoning, critical analysis and reasoning, andtechnological competency. 
ContextGeneral education is an important component of all undergraduate and somegraduate higher education degree programs. All undergraduate and thosegraduate programs that include a general education component are expected tomeet this standard and the related Fundamental Elements. Graduate programsthat do not include general education components should ensure that students at admission have appropriate general education skills.  Institutions should identify and provide a recognizable core of general education that:! expresses the educational philosophy of the institution for eachundergraduate degree program or cluster of degree programs;! incorporates essential knowledge, cognitive abilities, and anunderstanding of values and ethics;! enhances students’ intellectual growth; and! draws students into new areas of intellectual experience, expanding theircultural and global awareness and sensitivity, and preparing them to make enlightened judgments outside as well as within their academic specialty.What are presented here as general education skills are not necessarily distinctand apart from each other. There is an inherent relationship among these skills.This interrelatedness is evident in the concept of “information literacy,” whichembraces all of the specific general education skills (see Context, Standard 11). Consistent with institutional practices, general education degree requirementsmay be fulfilled through courses completed at the institution, transfer credits,competencies demonstrated in ways determined by the institution, or admissionprerequisites.A general education program—developed, owned, and reviewed by theinstitution’s faculty—should be purposeful, coherent, engaging, and rigorous.General education skills may be taught or developed as part of courses in themajor, in separate courses, or through a decentralized distribution. However, the 
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skills and knowledge derived from general education and the major should beintegrated because general education and study in depth, together, comprise aquality undergraduate education. Institutions offering the associate and baccalaureate degrees will strike anappropriate balance between specialized and more general knowledge. Theinstitution’s ability to demonstrate that its students are able to integrate andapply in different contexts the core knowledge and skills learned in their coursework is a critical component of successful undergraduate educational programs.General education offerings should reflect the particular programs and missionof the institution. However, general education courses should not focus narrowly on those skills, techniques, and procedures specific to a particular occupation orprofession. The content of general education within specialized degree programs should be comparable, though not necessarily identical, to traditional academicofferings at the collegiate level or above. Programs in postsecondary vocationaltechnical institutions should evidence recognition of the relationship betweenbroad education and the acquisition of techniques and skills. In professionaldegree programs beyond the baccalaureate, courses in ethics, humanities, andpublic policy may be particularly relevant.Fundamental Elements of General EducationAn accredited institution offering undergraduate degrees and some graduateinstitutions are expected to possess or demonstrate the following attributes oractivities:" a program of general education of sufficient scope to enhance students’intellectual growth, and equivalent to at least 15 semester hours forassociate degree programs and 30 semester hours for baccalaureateprograms; (An institution also may demonstrate how an alternativeapproach fulfills the intent of this fundamental element.)  " a program of general education where the skills and abilities developedin general education are applied in the major or concentration; " consistent with institutional mission, a program of general education that incorporates study of values, ethics, and diverse perspectives;" institutional requirements assuring that, upon degree completion,students are proficient in oral and written communication, scientific andquantitative reasoning, and technological competency appropriate to thediscipline;" general education requirements clearly and accurately described inofficial publications of the institution; and" assessment of general education outcomes within the institution’s overall plan for assessing student learning, and evidence that such assessmentresults are utilized for curricular improvement.
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Institutions and evaluators must consider the totality that is created by thefundamental elements and any other relevant institutional information oranalysis. Fundamental elements and contextual statements should not be applied separately as checklists. Where an institution does not possess or demonstrateevidence of a particular Fundamental Element, the institution may demonstratethrough alternative information and analysis that it meets the standard.  Optional Analysis and EvidenceIn addition to the evidence inherent within or necessary to document thefundamental elements above, the following, although not required, may facilitate the institution’s own analysis relative to this accreditation standard:" evidence of institutional statements of the rationale supporting thecurriculum and the benefits of a quality general education program; andevidence that this rationale has been communicated to students, parents,advisors, employers, and other constituencies;" analysis of statements of institutional mission, goals, or objectives relative to core knowledge and skills (general education);" analysis of statements of individual curricular or degree programgoals/objectives relative to core knowledge and skills (generaleducation);" evidence of articulated expectations of student learning outcomes forwritten communication, speech communication, quantitative reasoning,scientific reasoning, information literacy, technological competence, andcritical analysis and reasoning for all undergraduate degree students;" evidence of student understanding of the key learning outcomes of eachgeneral education requirement;" evidence of institutional support for the general education program(administrative structure, budget, faculty incentives); or" evidence of completed analytical review of the general educationcurriculum that addresses topics such as:
# appropriateness to institutional mission;
# relevance to student goals, interests and aspirations;
# provision of adequate time on task and information to learn and to practice the knowledge, skills and abilities imparted by eachrequirement within the program;
# provision of adequate balance between theory and practice, givencurricular and institutional goals;
# opportunity for active student engagement in the learningundertaken;
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# opportunity for collaborative learning and to work with others in thecompletion of learning tasks; or
# provision of an atmosphere of inquiry where diverse backgroundsand perspectives are valued.
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Standard 13Related Educational Activities 
The institution’s programs or activities that are characterized byparticular content, focus, location, mode of delivery, or sponsorshipmeet appropriate standards. 
ContextThe integrity and credibility of an educational program rest directly on theinstitution’s acceptance of responsibility for all activities conducted in its nameor under its sponsorship. Consistent with their missions, many institutions offerprograms and activities that are defined by their particular content, focus,location, mode of delivery, or sponsorship. These offerings could include basicskills, certificate programs, evaluated experiential learning, non-credit offerings,branch campuses/additional locations/other instructional sites, distanceeducation, distributed learning, correspondence education, and contractualrelationships/affiliated providers, among others. Such programs or activitiesmust adhere to the standards for accreditation.Some of these programs/activities are described below with brief narrativestatements, followed by the identification of one or more Fundamental Elementsand optional analysis and evidence. If an institution offers any of theseeducational activities, the institution is expected to meet this standard (13) andthe related Fundamental Elements, as well as the relevant FundamentalElements for Standard 11. Basic Skills Under prepared students may benefit from basic skills or developmental courses provided by an institution as part of its educational offerings. When offered,such pre-college level courses, taken prior to or concurrent with enrollment indegree credit courses, can prepare the student for success in achieving his or hereducational goals.Fundamental Elements of Basic SkillsAn accredited institution is expected to possess or demonstrate the followingattributes or activities:
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" systematic procedures for identifying students who are not fullyprepared for college level study;" provision of or referral to relevant courses and support services foradmitted under-prepared students; and" remedial or pre-collegiate level courses that do not carry academic degree credit.Institutions and evaluators must consider the totality that is created by thefundamental elements and any other relevant institutional information oranalysis. Fundamental elements and contextual statements should not be applied separately as checklists. Where an institution does not possess or demonstrateevidence of a particular Fundamental Element, the institution may demonstratethrough alternative information and analysis that it meets the standard. Optional Analysis and EvidenceIn addition to the evidence inherent within or necessary to document thefundamental elements above, the following, although not required, may facilitate the institution’s own analysis relative to this accreditation standard:" review of the effectiveness of tests or measures used to place students indevelopmental courses;" analysis of the impact of developmental program completion on studentpersistence and academic achievement in degree programs and courses;or" assessment of the effectiveness of support services for under-preparedstudents. Certificate Programs Certificate programs are postsecondary non-degree credentials includingpre-baccalaureate, post-baccalaureate, post-masters, or post-doctoral level,granted upon completion of a coherent, sequential program of study, usually forcredit. Such certificate programs and the courses included within them shouldfollow the institution’s usual development, approval, review, and assessmentprocesses; should include articulated expected student knowledge, skills, andcompetency levels; and should comply with industry, national, or otherdefinitions of such credentials, where appropriate.Fundamental Elements of Certificate Programs An accredited institution is expected to possess or demonstrate the followingattributes or activities:" certificate programs, consistent with institutional mission, that haveclearly articulated program goals, objectives and expectations of student
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learning and that are designed, approved, administered, and periodically evaluated under established institutional procedures;" published program objectives, requirements, and curricular sequence; " program learning goals consistent with national criteria, as appropriate; " available and effective student support services; and" if courses completed within a certificate program are applicable to adegree program offered by the institution, academic oversight assures the comparability and appropriate transferability of such courses.Institutions and evaluators must consider the totality that is created by thefundamental elements and any other relevant institutional information oranalysis. Fundamental elements and contextual statements should not be applied separately as checklists. Where an institution does not possess or demonstrateevidence of a particular Fundamental Element, the institution may demonstratethrough alternative information and analysis that it meets the standard. Optional Analysis and EvidenceIn addition to the evidence inherent within or necessary to document thefundamental elements above, the following, although not required, may facilitate the institution’s own analysis relative to this accreditation standard:" evidence of articulated student knowledge, skills, and competency levels;" evidence of the involvement of faculty and other qualified academicprofessionals in the design, delivery, and ongoing evaluation ofcertificate programs;" review of stated rationale, where processes for program oversight andquality assurance are different or separate from the institution’s regularprocesses;" analysis of availability and effectiveness of appropriate student supportservices; or" analysis of the impact of certificate programs on the institution’sresources (human, fiscal, physical, etc.) and its ability to fulfill itsinstitutional mission and goals.Experiential Learning Experiential learning generally refers to knowledge or skills obtained outside ofa higher education institution. Recognition of college-level experiential learning,which is derived from work, structured internships, or other life experience, may facilitate a student’s progress without compromising an institution’s integrity orthe quality of its degrees. An institution’s policies and procedures shouldprovide appropriate consideration, consistent with good educational practice, for the individual student who has gained college level learning from other sources.However, procedures to assess learning for the award of academic credit(especially where such credit is part of an accelerated degree program) should
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define college-level learning and state clearly that credit is awarded fordemonstrated learning, and not merely for experience.Fundamental Elements of Experiential LearningAn accredited institution is expected to possess or demonstrate the followingattributes or activities:" credit awarded for experiential learning that is supported by evidence inthe form of an evaluation of the level, quality and quantity of thatlearning;" published and implemented policies and procedures defining themethods by which prior learning can be evaluated and the level andamount of credit available by evaluation;" published and implemented policies and procedures regarding theaward of credit for prior learning that define the acceptance of such credit based on the institution’s curricula and standards;" published and implemented procedures regarding the recording ofevaluated prior learning by the awarding institution;" credit awarded appropriate to the subject and the degree context intowhich it is accepted; and" evaluators of experiential learning who are knowledgeable about thesubject matter and about the institution’s criteria for the granting ofcollege credit.Institutions and evaluators must consider the totality that is created by thefundamental elements and any other relevant institutional information oranalysis. Fundamental elements and contextual statements should not be applied separately as checklists. Where an institution does not possess or demonstrateevidence of a particular Fundamental Element, the institution may demonstratethrough alternative information and analysis that it meets the standard. Optional Analysis and EvidenceIn addition to the evidence inherent within or necessary to document thefundamental elements above, the following, although not required, may facilitate the institution’s own analysis relative to this accreditation standard:" analysis of the amount and type of evaluated learning credit awarded bydiscipline;" analysis of the reports prepared by evaluators including the methods ofassessing the learning and the information or competencies considered;" review of standards utilized by evaluators in assessing college levellearning;" analysis of student portfolios or other means used to demonstrate collegelevel learning;
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" analysis of consistency in the award of college credit for experientiallearning across the institution;" analysis of consistency in the award of college credit for experientiallearning in particular disciplines;" evidence of training and development of those who evaluatedexperiential learning for college credit; or" review of the acceptance in transfer of the awarding institution’sevaluated experiential learning credit.Non-credit OfferingsNon-credit offerings may be offered on-site and through distance educationmodalities. To the extent that non-credit offerings are an important part of aninstitution’s activities, they should be consistent with its mission and goals.Whether these offerings are internally or externally developed, appropriatelyqualified professionals with responsibility to the institution should haveoversight for the design, delivery, and evaluation of such offerings. If non-creditcourses are potentially applicable to for-credit programs at the institution,academic oversight should assure the comparability and appropriatetransferability of such courses.Fundamental Elements of Non-credit OfferingsAn accredited institution is expected to possess or demonstrate the followingattributes or activities:" non-credit offerings consistent with institutional mission and goals; " clearly articulated program or course goals, objectives, and expectationsof student learning that are designed, approved, administered, andperiodically evaluated under established institutional procedures;" academic oversight assures the comparability and appropriatetransferability of such courses, if courses completed within a non-creditor certificate program are applicable to a degree program offered by theinstitution; and " periodic assessment of the impact of non-credit programs on theinstitution’s resources (human, fiscal, physical, etc.) and its ability tofulfill its institutional mission and goals.Institutions and evaluators must consider the totality that is created by thefundamental elements and any other relevant institutional information oranalysis. Fundamental elements and contextual statements should not be applied separately as checklists. Where an institution does not possess or demonstrateevidence of a particular Fundamental Element, the institution may demonstratethrough alternative information and analysis that it meets the standard. 
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Optional Analysis and EvidenceIn addition to the evidence inherent within or necessary to document thefundamental elements above, the following, although not required, may facilitate the institution’s own analysis relative to this accreditation standard:" evidence of the rationale for non-credit offerings, including thedemonstrated consistency of non-credit offerings with the institution’sstated mission and goals;" evidence of articulated student knowledge, skills, and/or competencylevels for non-credit offerings;" evidence of the involvement of faculty and other qualified academicprofessionals in the design, delivery, and evaluation of non-creditofferings; or" review of assessment results for non-credit programs.Branch Campuses, Additional Locations,And Other Instructional Sites(Including Business/Corporate Locations and Study Abroad)Educational offerings at branch campuses, additional locations, or otherinstructional sites—including study abroad locations and business/corporatelocations—may extend learning opportunities to a variety of populations, someof which are not otherwise served by the institution. Programs so deliveredshould meet standards comparable to those of other institutional offerings.Fundamental Elements of Branches,Additional Locations, and Other Instructional SitesAn accredited institution is expected to possess or demonstrate the followingattributes or activities:" offerings at branch campuses, additional locations, and otherinstructional sites (including study abroad locations and programsoffered at business/corporate sites) that meet standards for quality ofinstruction, academic rigor, and educational effectiveness comparable tothose of other institutional offerings;" activities and offerings at other locations meet all appropriate standards,including those related to learning outcomes;" adequate and appropriate support services; and" periodic assessment of the impact of branch campuses, additionallocations, and other instructional sites on the institution’s resources(human, fiscal, physical, etc.) and its ability to fulfill its institutionalmission and goals. 
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Institutions and evaluators must consider the totality that is created by thefundamental elements and any other relevant institutional information oranalysis. Fundamental elements and contextual statements should not be applied separately as checklists. Where an institution does not possess or demonstrateevidence of a particular Fundamental Element, the institution may demonstratethrough alternative information and analysis that it meets the standard. Optional Analysis and EvidenceIn addition to the evidence inherent within or necessary to document thefundamental elements above, the following, although not required, may facilitate the institution’s own analysis relative to this accreditation standard:" review of detailed information on all sites/locations, including initialdate of operation, programs offered, student profile, faculty profile,administrative profile, physical and technological resources;" analysis of the adequacy and appropriateness of library/information andother learning resources;" analysis of the adequacy of other resources for these sites (e.g., technology);" analysis of site-specific outcomes assessment data and relatedconclusions about effectiveness and comparability to similar offeringselsewhere at the institution; or" review of the participation of site faculty and other personnel ininstitution-wide processes of evaluation, planning, and governance.Distance Education, Distributed Learning, andCorrespondence Education Distance education or distributed learning is a formal educational process thatuses technology to deliver instruction to students who are separated from theinstructor and to support regular and substantive interaction between thestudents and the instructor, either synchronously or asynchronously. Thetechnologies may include the Internet, one-way and two-way transmissionsthrough open broadcast, closed circuit, cable, microwave, broadband lines, fiberoptics, satellite, or wireless communication devices; audioconferencing; or videocassettes, DVDs, and CD-ROMs if used in a course in conjunction with any of the technologies listed.Correspondence education differs from distance education. As defined inFederal regulation, correspondence education is provided through one or morecourses by an institution under which the institution provides instructionalmaterials, by mail or electronic transmission, including examinations on thematerials, to students who are separated from the instructor. Interaction between the instructor and the student is limited, is not regular and substantive, and isprimarily initiated by the student. Correspondence courses are typicallyself-paced. 
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Programs delivered through either distance education or correspondenceeducation modalities— whether by the Internet, television, video-conferencing,or other means—should meet academic and learning support standards,appropriate to the type of delivery, comparable to those offered in moretraditional formats within higher education. Student learning objectives andoutcomes should be consistent across comparable offerings, regardless of whereor how they are provided. Institutions offering programs through distance education modalities alsoshould take appropriate steps to ensure that the student who registers in adistance education or correspondence education course or program is the samestudent who participates in and completes the course or program and receivesacademic credit. Institutions may utilize various technologies or other means,such as a secure login and passcode, proctored exams, or other technologies orpractices that are effective in order to verify student identity.Fundamental Elements ofDistance Education, Distributed Learning, andCorrespondence EducationAn accredited institution is expected to possess or demonstrate the followingattributes or activities:" distance education or correspondence education offerings (includingthose offered via accelerated or self-paced time formats) that meetinstitution-wide standards for quality of instruction, articulatedexpectations of student learning, academic rigor, and educationaleffectiveness. If the institution provides parallel on-site offerings, thesame institution-wide standards should apply to both;" consistency of the offerings via distance education or correspondenceeducation with the institution’s mission and goals, and the rationale forthe distance education delivery;" planning that includes consideration of applicable legal and regulatoryrequirements;" demonstrated program coherence, including stated program learningoutcomes appropriate to the rigor and breadth of the degree or certificateawarded;" demonstrated commitment to continuation of offerings for a periodsufficient to enable admitted students to complete the degree orcertificate in a publicized time frame;" assurance that arrangements with consortial partners or contractors donot compromise the integrity of the institution or of the educationalofferings;" validation by faculty of any course materials or technology-basedresources developed outside the institution;
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" a system of student identity verification that ensures that the studentwho participates in class or coursework is the same student who registers and receives academic credit; that students are notified at the time ofregistration or enrollment of any additional student charges associatedwith the verification of student identity; and that the identity verificationprocess protects student privacy;" available, accessible, and adequate learning resources (such as a library or other information resources) appropriate to the offerings at a distance;" an ongoing program of appropriate orientation, training, and support forfaculty participating in electronically delivered offerings;" adequate technical and physical plant facilities, including appropriatestaffing and technical assistance, to support electronic offerings; and" periodic assessment of the impact of distance education on theinstitution’s resources (human, fiscal, physical, etc.) and its ability tofulfill its institutional mission and goals.Institutions and evaluators must consider the totality that is created by thefundamental elements and any other relevant institutional information oranalysis. Fundamental elements and contextual statements should not be applied separately as checklists. Where an institution does not possess or demonstrateevidence of a particular Fundamental Element, the institution may demonstratethrough alternative information and analysis that it meets the standard. Optional Analysis and EvidenceIn addition to the evidence inherent within or necessary to document thefundamental elements above, the following, although not required, may facilitate the institution’s own analysis relative to this accreditation standard:" review of institutional support for faculty participation in the design,development, and delivery of academic offerings at a distance;" analysis of partnerships with other institutions to offer or accept offerings at a distance, to assure consistency with the institution’s general policiesregarding such partnerships or consortia and to assure the integrity of the degree-granting institution;" evidence that students have appropriate hardware and the technologyskills and competencies needed to succeed in the distance educationenvironment of the institution;" analysis of the appropriateness and effectiveness of student servicesavailable to students at a distance (admissions, financial aid, registration,advisement, counseling, tutoring, placement, etc.);" review of published materials, including analysis of the extent to whichthere is a complete and accurate description of the instructional deliverysystems utilized, learning formats, prerequisites for participation,expected learning, and completion and any other requirements;
59
" analysis of the adequacy of the institution’s technological infrastructureto support the resource needs of distance education activities, andconsideration of how learning outcomes determine the technology being used;" analysis of the adequacy of technological assistance and support to bothstudent and faculty in distance education;" evidence of how the institution assures that students and faculty havesufficient technological skills and those information literacy skills that are necessary to access and to use effectively the information resourcesavailable at a distance;" analysis of institutional processes to evaluate the appropriateness,efficiency, and effectiveness of its distance education operations; or" review of articulated expectations for and the effectiveness of interactionbetween faculty and students and among students.Contractual RelationshipsAnd Affiliated Providers As institutions seek to improve the ways in which they provide education totheir students, they may find it more practical or efficient to enter into consortialarrangements or contractual relationships with other institutions ororganizations to provide certain aspects of the education experience, includingfaculty, recruitment of students, and course/program development. Because anaccredited institution is responsible for all activities carried out in theinstitution’s name, the Commission’s accreditation standards, policies, andprocedures—including those on outcomes assessment, advertising, andrecruitment—are fully applicable to any contractual arrangements with anotherregionally accredited institution or with a non-regionally accreditedorganization. Contractual relations with for-profit firms or other institutionsrequire diligent care to protect an institution’s integrity and to avoid abuse of itsaccredited status.An affiliated provider may be a subsidiary, parent, “sister” or other entity(for-profit or non-profit) legally related to the institution or unrelated (exceptthrough contractual arrangement) to the accredited institution. Depending onthe specific relationship, such providers may or may not be included within thescope of the institution’s accreditation. Relevant factors might include matterssuch as use of the same or similar names, ownership, incorporation,management, control of curricula, finances, acceptance of credits,degree-granting authority, and extent of activities. However, whether or not theaffiliate is included within the scope of the institution’s accreditation, the natureof the affiliation should be made clear both to the Commission and to the public,with particular attention to such issues as whether the provider offers its ownprograms or grants its own degrees; whether students are distinct from orconsidered to be students of the parent institution; what student learning andsupport services are available; and whether courses offered by the affiliatedprovider are applicable to a degree program offered by the accredited institution. 
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Attention should be given to the impact of the affiliated entity on theinstitution’s resources and the institution’s ability to fulfill its mission and goals.Fundamental Elements of ContractualRelationships and Affiliated ProvidersAn accredited institution is expected to possess or demonstrate the followingattributes or activities:" contractual relationships with affiliated providers, other institutions, ororganizations that protect the accredited institution’s integrity and assure that the institution has appropriate oversight of and responsibility for allactivities carried out in the institution’s name or on its behalf; " consistency of any course or program offered via contractualarrangement with the institution’s mission and goals; and" adequate and appropriate accredited institutional review and approval of work performed by a contracted party in such functional areas asadmissions criteria, appointment of faculty, content of courses/programs, instructional support resources (including library/informationresources), evaluation of student work, and outcomes assessment.Institutions and evaluators must consider the totality that is created by thefundamental elements and any other relevant institutional information oranalysis. Fundamental elements and contextual statements should not be applied separately as checklists. Where an institution does not possess or demonstrateevidence of a particular Fundamental Element, the institution may demonstratethrough alternative information and analysis that it meets the standard. Optional Analysis and EvidenceIn addition to the evidence inherent within or necessary to document thefundamental elements above, the following, although not required, may facilitate the institution’s own analysis relative to this accreditation standard:" review of documentation of the expressed purposes, roles, and scope ofoperation for the affiliated entity, including whether the entity offers itsown separate courses, programs, or degrees in its own name;" evidence of the extent to which the affiliated entity is separate from orpart of the accredited institution, including relevant factors such asfaculty, other personnel, processes, ownership, management, andgovernance;" evidence of published public information that clearly and accuratelyrepresents the contractual relationship between the institution and theother entity;" evidence of provision of appropriate protection for enrolled students inthe event a contract is terminated or renegotiated;
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" review of student profile, including whether students of the affiliatedentity are considered to be students of the accredited institution or areeligible for financial aid;" analysis of the involvement of the institution’s own faculty and otherqualified academic professionals in the development and review ofcurriculum offered through the contractual arrangement;" analysis of the involvement of faculty and other qualified academicprofessionals in validating the quality of course materials or resources(technology-based, etc.) developed by those external to the provider andthe institution;" assessment of the effectiveness and appropriateness of student learningand support services provided by the affiliated entity and/or the primary institution;" if courses or programs offered as its own by the affiliated entity may beapplied to a degree offered by the institution, evidence of academicoversight to assure the comparability and appropriate transferability ofsuch courses; or" analysis of the impact of the contractual arrangement on the institution’sresources (human, fiscal, physical, etc.) and its ability to fulfill itsinstitutional mission and goals.
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Standard 14Assessment of Student Learning 
Assessment of student learning demonstrates that, at graduation, orother appropriate points, the institution’s students have knowledge,skills, and competencies consistent with institutional and appropriatehigher education goals.
ContextAssessment of student learning may be characterized as the third element of afour-step teaching-learning-assessment cycle:1. Developing clearly articulated written statements, expressed in observableterms, of key learning outcomes: the knowledge, skills, and competencies thatstudents are expected to exhibit upon successful completion of a course,academic program, co-curricular program, general education requirement, orother specific set of experiences, as discussed under Standard 11 (EducationalOfferings);2. Designing courses, programs, and experiences that provide intentionalopportunities for students to achieve those learning outcomes, again asdiscussed under Standard 11;3. Assessing student achievement of those key learning outcomes; and 4. Using the results of those assessments to improve teaching and learning. This standard on assessment of student learning builds upon Standards 11(Educational Offerings), 12 (General Education), and 13 (Related EducationalOfferings), each of which includes assessment of student learning among itsfundamental elements. This standard ties together those assessments into anintegrated whole to answer the question, “Are our students learning what wewant them to learn?” Self-studies can thus document compliance with Standard 14 by summarizing the assessments of Standards 11 through 13 intoconclusions about overall achievement of the institution’s key student learningoutcomes.Because student learning is at the heart of the mission of most institutions ofhigher education, the assessment of student learning is an essentialcomponent of the assessment of institutional effectiveness (see Standard 7:Institutional Assessment), which additionally monitors the environmentprovided for teaching and learning and the achievement of other aspects of the institution’s mission, vision, and strategic goals and plans.
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The fundamental question asked in the accreditation process is, “Is theinstitution fulfilling its mission and achieving its goals?” This is precisely thequestion that assessment is designed to answer, making assessment essential tothe accreditation process. Assessment processes help to ensure the following:! Institutional and program-level goals are clear to the public, students,faculty, and staff;! Institutional programs and resources are organized and coordinated toachieve institutional and program-level goals;! The institution is providing academic opportunities of quality;! The institution is indeed achieving its mission and goals; and! Assessment results help the institution to improve student learning andotherwise advance the institution.Assessment is not an event but a process that is an integral part of the life of theinstitution, and an institution should be able to provide evidence that theassessment of student learning outcomes and use of results is an ongoinginstitutional activity. While some of the impact of an institution on its studentsmay not be easily or immediately measured—some institutions, for example, aim for students to develop lifelong habits that may not be fully developed for manyyears—the overall assessment of student learning is expected whatever thenature of the institution, its mission, the types of programs it offers, or themanner in which its educational programs are delivered and student learningfacilitated. While the Commission expects institutions to assess student learning, it does notprescribe a specific approach or methodology. The institution is responsible fordetermining its expected learning outcomes and strategies for achieving them ateach level (institutional, program, and course), assessment approaches andmethodologies, sequence, and time frame. These may vary, based on themission, goals, organization, and resources of the institution. Whatever theapproach, effective assessment processes are useful, cost-effective, reasonablyaccurate and truthful, carefully planned, and organized, systematic, andsustained.Useful assessment processes help faculty and staff make appropriatedecisions about improving programs and services, developing goals andplans, and making resource allocations. To assist with interpretation and useof assessment results, assessment measures and indicators have definedminimally acceptable performance targets. Because institutions, theirstudents, and their environments are continually evolving, effectiveassessments cannot be static; they must be reviewed periodically and adapted in order to remain useful.Cost-effective assessment processes are designed so that their value is inproportion to the time and resources devoted to them. To this end,institutions can begin by considering assessment measures already in place,including direct evidence such as capstone projects, field experienceevaluations, and performance on licensure examinations and indirectevidence such as retention and graduation rates and alumni surveys. New orrefined measures can then be added for those learning outcomes for whichdirect evidence of student learning is not already available, concentrating on
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the most important institutional and program-level learning outcomes.Effective assessments are simple rather than elaborate and may focus on just a few key goals in each program, unit, and curriculum.Reasonably-accurate and truthful assessment processes yield results that canbe used with confidence to make appropriate decisions. Such assessmentprocesses have the following characteristics:% Because there is no one perfectly accurate assessment tool or strategy,institutions should use multiple kinds of measures to assess goalachievement. Assessments may be quantitative and/or qualitative anddeveloped locally or by an external organization. % Assessment tools and strategies should be developed with care; theyshould not be not merely anecdotal information nor collections ofinformation that happen to be on hand.% Student learning assessment processes should yield direct—clear,visible, and convincing—evidence of student learning. Tangibleexamples of student learning, such as completed tests, assignments,projects, portfolios, licensure examinations, and field experienceevaluations, are direct evidence of student learning. Indirect evidence,including retention, graduation, and placement rates and surveys ofstudents and alumni, can be vital to understanding the teaching-learning process and student success (or lack thereof), but such information alone is insufficient evidence of student learning unless accompanied by direct evidence. Grades alone are indirect evidence, as a skeptic might claimthat high grades are solely the result of lax standards. But theassignments and evaluations that form the basis for grades can be directevidence if they are accompanied by clear evaluation criteria that have ademonstrable relationship to key learning goals.Planned assessment processes that clearly and purposefully correspond tolearning outcomes that they are intended to assess promote attention to thosegoals and ensure that disappointing outcomes are appropriately addressed.Organized, systematized, and sustained assessment processes are ongoing,not once-and-done. There should be clear interrelationships amonginstitutional goals, program- and unit-level goals, and course-level goals. Assessments should clearly relate to important goals, and improvementsshould clearly stem from assessment results.As noted earlier, because student learning is a fundamental component of themission of most institutions of higher education, the assessment of studentlearning is an essential component of the assessment of institutionaleffectiveness. An institution may therefore create institutional effectivenessdocumentation that includes a component on assessing student learning (seeStandard 14: Assessment of Student Learning), or it may create a bridge between two separate sets of documentation, one for the assessment of student learningand one for other aspects of institutional effectiveness.
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The improvement of overall educational quality and the enhancement ofeffective teaching and learning is most likely to occur when faculty andadministrators work together to implement a sound, institution-wide program of assessment. Because the faculty guide decisions about curriculum and pedagogy, the effective assessment of student learning is similarly guided by the facultyand supported by the administration. A commitment to assessment of student learning requires a parallel commitment to ensuring its use. Assessment information, derived in a manner appropriate tothe institution and its desired academic outcomes, should be available to andused by those who develop and carry out strategies that will improve teachingand learning. Assessment results should also be used to evaluate the assessment process itself,leading to modifications that improve its relevance and effectiveness.Fundamental Elements of Assessment of Student LearningAn accredited institution is expected to possess or demonstrate the followingattributes or activities." clearly articulated statements of expected student learning outcomes (seeStandard 11: Educational Offerings), at all levels  (institution,degree/program, course) and for all programs that aim to foster studentlearning and development, that are:
# appropriately integrated with one another;
# consonant with the institution’s mission; and
# consonant with the standards of higher education and of the relevantdisciplines; " a documented, organized, and sustained assessment process to evaluateand improve student learning that meets the following criteria:
# systematic, sustained, and thorough use of multiple qualitativeand/or quantitative measures that:
$ maximize the use of existing data and information;
$ clearly and purposefully relate to the goals they are assessing;
$ are of sufficient quality that results can be used with confidenceto inform decisions; and
$ include direct evidence of student learning;
# support and collaboration of faculty and administration in assessingstudent learning and responding to assessment results;
# clear, realistic guidelines and timetable, supported by appropriateinvestment of institutional resources;
# sufficient simplicity, practicality, detail, and ownership to besustainable; and
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# periodic evaluation of the effectiveness and comprehensiveness of the institution’s student learning assessment processes;" assessment results that provide sufficient, convincing evidence thatstudents are achieving key institutional and program learning outcomes;" evidence that student learning assessment information is shared anddiscussed with appropriate constituents and is used to improve teachingand learning; and" documented use of student learning assessment information as part ofinstitutional assessment.Institutions and evaluators must consider the totality that is created by thefundamental elements and any other relevant institutional information oranalysis. Fundamental elements and contextual statements should not be applied separately as checklists. Where an institution does not possess or demonstrateevidence of a particular Fundamental Element, the institution may demonstratethrough alternative information and analysis that it meets the standard. Optional Analysis and EvidenceIn addition to the evidence inherent within or necessary to document thefundamental elements above, the following, although not required, may facilitate the institution’s own analysis relative to this accreditation standard:" analysis of institutional support for student learning assessment efforts,including:
# written statements of expectations for student learning assessmentwork;
# policies and governance structures to support student learningassessment;
# administrative, technical, and financial support for student learningassessment activities and for implementing changes resulting fromassessment; and
# professional development opportunities and resources for faculty tolearn how to assess student learning, how to improve their curricula,and how to improve their teaching;" analysis of the clarity and appropriateness of standards for determiningwhether key learning outcomes have been achieved;" evidence of workable, regularized, collaborative institutional processesand protocols for ensuring the dissemination, analysis, discussion, anduse of assessment results among all relevant constituents within areasonable schedule;
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" analysis of the use of student learning assessment findings to:
# assist students in improving their learning;
# improve pedagogies, curricula and instructional activities;
# review and revise academic programs and support services;
# plan, conduct, and support professional development activities;
# assist in planning and budgeting for the provision of academicprograms and services;
# support other institutional assessment efforts (see Standard 7:Institutional Assessment) and decisions about strategic goals, plans,and resource allocation; and
# inform appropriate constituents about the institution and itsprograms;" analysis of evidence that improvements in teaching, curricula, andsupport made in response to assessment results have had the desiredeffect in improving teaching, learning, and the success of other activities;" analysis of the institutional culture for assessing student learning,including:
# the views of faculty and institutional leaders on assessment;
# faculty members’ understanding of their roles in assessing studentlearning;
# the quality and usefulness of institutional support for studentlearning assessment efforts;
# campus-wide efforts to encourage, recognize, and value efforts toassess student learning and to improve curricula and teaching;
# evidence of collaboration in the development of statements ofexpected student learning and assessment strategies;" evidence that information appropriate to the review of student retention,persistence, and attrition, is used to reflect whether these are consistentwith student and institutional expectations [also included in Standard 8Optional Analyses];" evidence of the utilization of attrition information to ascertaincharacteristics of students who withdraw prior to attaining theireducational objectives and, as appropriate, implementation of strategiesto improve retention [also included under Optional Analyses in Standard 8];" analysis of teaching evaluations, including identification of goodpractices; or" analysis of course, department or school reports on classroom assessment practices and their outcomes, including grading approaches andconsistency.
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Middle StatesCommission on Higher EducationMission Statement
The Middle States Commission on Higher Education is a voluntary,non-governmental, membership association that defines, maintains, andpromotes educational excellence across institutions with diverse missions,student populations, and resources. The Commission is dedicated to qualityassurance and improvement through accreditation via peer evaluation. MiddleStates accreditation instills public confidence in institutional mission, goals,performance, and resources through its rigorous accreditation standards andtheir enforcement.
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Middle States Publications
Various documents supplement the 2006 edition of Characteristics of Excellence,describing the Middle States Commission on Higher Education and itsaccreditation processes and practices. Many of these materials are available onthe Commission’s website (www.msche.org) and may be downloaded in PDF oras MSWord documents. Others may be purchased with the publications orderform on the website.There are several types of Commission publications:Manuals on Accreditation Protocols" For institutions seeking candidacy for accreditation" For institutions planning for and engaged in self-study processes" For evaluators and chairs of visiting teams" For institutions preparing and reviewers evaluating periodic reviewreports" For institutions requesting collaborative evaluations by the Commissionand specialized accrediting agenciesGuidelines for Institutional Improvement" The assessment of overall institutional effectiveness and the assessmentof student learning in particular, with a free summary available online" The integration of information literacy across the curriculum to developresearch and communication skills" Best practices for distance education or distributed learning" Best practices for student outcomes assessmentCommission Policies and Procedures" Current policy, procedural, and advisory statementsOther Materials" An on-line searchable directory of member and candidate institutions" The Commission’s newsletter, archived and searchable on the website
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